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The Role of Citizen Journalism in Dealing with Human Rights Issues

Through Websites and e-Newspapers

Hani Ahmad Al-Badri
Faculty of Mass Communication, Middle East University, Amman, Jordan.

Abstract

This study is dealing with the role of citizen journalism in addressing human rights issues. This
study is a descriptive study, based on the analysis of content of press article presented in the website of
“al Ghad” - Jordan, "al Masri al Youm” - Egypt and “al-Arabi al-Jadeed” — London, during the period
from 1* July till 30™ of September 2018.

The results of the study indicated a clear increase in interest in citizen journalism, as well as a
divergence of views between the sample of the study regarding human rights issues represented in
freedom of opinion and expression and prisoners' rights.

The study emphasized the importance of using the citizen's media for information and
communication, making this type of media a powerful tool to change.

Keywords: Citizen journalism, Internet, Electronic media, Websites, Human rights.
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The Predictability of Self-Assertiveness and Social Networking
Addiction in Cyberbullying among Yarmouk University Students

Ahmad Al-Shraifin and Wa’d Al-Monizel
Department of Counseling and Educational. Psychology, Yarmouk University, Irbid, Jordan

Abstract

The study aimed to explore the predictability of self-assertiveness and social networking addiction
in cyberbullying. To achieve this aim three scales for measuring the study variables were developed.
The study sample consisted of 692 undergraduate students at Yarmouk University. Results showed
that intolerance and assertiveness in dealing with others in the self-assertiveness scale; and the
subscales of the social networking addiction scale predicted victimization, whereas self-expression
subscale in the self-assertiveness scale predicted cybercullying. The study suggested developing
counseling programs aiming to bring awareness to students of the techniques of improving self-
assertiveness, preventing social networking addiction and cyberbullying.

Keywords: Predictability, Cyberbullying, Self-assertiveness, Social networking addiction Students of

Yarmouk University.
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The Effectiveness of Teaching Competencies of Physical
Education Teachers in the Education Directorate
in Kasabat Irbid
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Abstract

This study aimed to identify the degree of known practicing of teaching competencies among
teachers of Physical Education in Irbid First Directorate of Education from their point of view. It also
aimed to find whether there are statistically significant differences in the teachers' practicing of
teaching competencies due to the variables of gender, qualification, academic stage and years of
experience. The sample of the study consisted of (72) male and female teachers from Irbid First
Directorate of Education in the first semester of the academic year 2018/2019. To  measure the
degree of practicing the teaching competencies among the teachers of physical education, the
researchers prepared a questionnaire which consisted of (41) items of four dimensions (planning,
implementation, teaching methods and evaluation). The results of the study showed that the degree of
practicing the teaching competencies among the teachers of physical education from their point of
view was high on all the dimensions of the study and on the questionnaire as a whole. ~ Moreover,
the results revealed that there were no statistically significant differences in practicing the teaching
competencies in the areas of implementation, teaching methods and evaluation. The study showed
that there were statistically significant differences inpracticing the competences in the area of
planning in favor of male teachers. The results revealed that there were no statistically significant
differences in any of the dimensions of the questionnaire and the questionnaire as a whole due to the
teachers' qualification, academic stage and years of experience. Finally, the researchers recommended
the use of the questionnaire employed in this study as a tool to measure teachers' competences in
future studies.

Keywords: Teaching competencies, Physical education teachers, Kasabat Irbid directorate.
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Modern Trends in Determining the Conflict of Laws in Pecuniary
Obligations: Bahraini Law As an Example

Abdessalam Ali Alfadel
Faculty of Law, Yarmouk University, Irbid, Jordan.

Abstract

Modern legislations relating to private international law take an approach of designating
specialized rules of conflict for pecuniary obligations in order to balance the principle of legitimate
predictability and flexibility and material justice in resolving the conflict of laws and, consequently, to
ensure stability and growth in private international relations. This balance is achieved through
broadening the scope of the choice of law by the parties and accepting the principle of proximity and
realism, while vesting the judge with an exceptional role in determining the most appropriate law for
the dispute.

The Bahraini law relating to the conflict of laws in civil and commercial matters that involves a
foreign element, passed in 2015, merits examination as one of the most recent Arab legislations that
relatively harmonize with modern trends in resolving the conflict of laws. However, the said law does
not satisfactorily strike the intended balance of relevant factors, especially in respect of its position
towards the law governing non-contractual obligations, where it affords the parties an absolute power
to choose the applicable law with no restrictions as to the timing of making their choice; this is not
consistent with the nature of non-contractual obligations. Further, the Bahraini law takes a rigid
approach as it does not provide for flexible rules in case of the absence of choice by the parties in
contractual obligations and non-contractual obligations. Therefore, it is recommended that the
Bahraini law should revise certain rules of conflict to align them with modern trends and to be a model
of legislative reform for Arab laws that still adopt conventional solutions of conflict of laws.

Keywords: Choice of law, Principle of proximity, Principle of legitimate predictability, Flexibility,
Material justice, Exception clause.
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The Semantic Fields of Quranic Quad Origins
Jehad Abd Al-Qader Nssar
Al-Agsa Univercity, Gaza, Palestine
Abstract

The words of the Holy Qur'an that are of a quad origins were limited In three of the general
meaning fields, that are: entities, events, abstractions except the field of relations.

The first field includes the living assets: animals, planst, natural and industrial rigid assets, while
the second includes motional and cardiac events. As for the field of abstracts, it includes
ornamentation, settlement, oligarchy, abundance, time and intensity.

It is also possible to classify them as descriptive into the fields of rigid nouns, derivatives, and
verbs. The rigid nouns have sprung into the fields of sources and single and dual names.

The Regular and irregular plurals are derived into the fields of the gerund. The field of verbs
includes abstract verbs built for the active and passive only, as in the past and present times.

Keywords: Assets, Meaning Fields, Quranice words, Quartet origion, semantics.
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Abstract

The French orientalism school is an ancient, historical, comprehensive, sophisticated and
contemporary school, which is still controversial and is a source of scientific and objective research.
Most studies focused on the colonial side, ignoring the positive side represented by many orientalists,
led by French Maxim Rodinson (1915-2004), who succeeded in stabilizing the positive image of the
Arabs as a people worthy of respect based on their contribution to human civilization. Also, he
possessed the scientific audacity to deal with the Arab — Zionist conflict objectively and in a critical
methodology.
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Hilary Putnam's Functionalism and the Relationship
between Mind and Brain
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Abstract

This research aims at shedding light on Hilary Putnam's Functionalism, through analyzing
the relationship between mind and brain. He presented a set of arguments against the theories
that tried to explain the nature of the relationship between mind and brain. He explained this
relationship in light of the advances made in computer science, where he compared the human
brain to the computer, which contains physical and non-physical qualities, and considered the
psychological properties as a type of computational outcome of the brain, which shows the
differentiation between mind and body. Mind is a function associated with certain nervous
organs. The relationship between what occurs in the brain and what it produces in the form of
phenotype behavior is a causal relationship similar to the relationship between input and
output in the computer system. He ended with the rejection of Cartesian dualism, as well as
the theory of parallelism and identity. He stressed the subjective nature of psychological
cases, ruled out that things have abstract qualities independent of human consciousness, and
that there is a common consciousness among individuals, which can be expressed in the same
way as a person expresses his/her mental states, in which the soul has a common function
with the human brain.

Keywords: Mind, Brain, Functionalism, Identity, Soul.
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The Fact of Moderation Attributed to Zaidism through Its Attitude towards
the Caliphs- May Allah be Pleased with Them -

Raed Bani Abdelrahman and Yousef Al-Zyout
Faculty of Shari’a and Islamic Studies, Yarmouk University, Irbid, Jordan.

Abstract

The study aimed to reveal the truth of moderation attributed to Zaydism through its attitude towards the
Caliphs, by mentioning the opinions of the Zaydi sects on this issue and the distinction of the position of Zaid
bin Ali and the rest of the Zaydi sects. In order to achieve the objective of this study, the researchers followed the
inductive approach, which is based on extrapolating texts from their authentic aspects, as well as the critical
approach to study, analyze and judge the texts. The study concluded that the moderation attributed to Zaydis is
not valid in their view of the Rational Caliphs.

Keywords: Sects, Moderation, Zaidism, Jaroudism, Botarism, Suleimanism, Rotional, Caliphs.
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The Causes Of Campus Violence Phenomenon from The Perspective of
the Jordanian Students in Public Universities

Ahmad Al-Shiyab and Tamara Al-Ya qoub
Department of Public Administration, Yarmouk University, Irbid, Jordan.

Abstract

This study aimed to identify the causes of Campus violence from students’ perspective. Data was
collected through a self-administered questionnaire designed by the researchers, including (46)
statements covering seven main dimensions. (800) questionnaires were distributed to a randomly
selected sample of students studying at Yarmouk University and Jordan University for Science and
Technology, (624) questionnaires were retrieved from the total distributed questionnaires, with a
recovery rate of (78.5%). The main findings showed that there is a high degree of contribution of
weakness of religious and moral scruples, the social dimension, the academic system, laws and
regulations, student -related’ reasons and the university environment and administration. In parcticing
university violence , while there is a medium contribution of the economic dimension in the spread of
the phenomenon of campus violence from the study sample perspective. Based on the results, the
researchers presented a number of recommendations to face the university violence phenomenon.
Keywords: University violence, Public universities, Jordan, North district.
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Cognitive Transformations of Construvtive Theory in Contemporary

International Relations

Wasfi Mohammad Aqeel
Faculty of Arts — Political Science department- Yarmouk University- Irbed- Jordan

Abstract

This study dealt with the cognitive changes in the constructivism theory, by showing the
transformation aspects in its epistemological bases and its transition to adopt new structural
perspectives based on the changes in the theory methodology, unit of analysis and topics. The study
found that there was a shift in the basic assumptions of the constructivism theory from classical
constructivism to the new constructivism.

Keywords: Constructivism, New constructivism, Theories of international relations.
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The Causal Relationship between Tax Evasion, General Price Level and
the Government Budget Deficit in Jordan
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Abstract

This study aimed to test the existence of a causal relationship between tax evasion, general price
level. and government budget deficit over the period from 1991 to 2018 in Jordan. After applying
augmented Dickey—Fuller test on the study variables, the variables were all stationary on the first
difference. Based on the Johansen co-integration test, a stationary linear combination of the non-
stationary time series was found, and thus a long-run relationship was ensured, so that these variables
move together over time, which and thus ensures a causal relationship between these variables. Using
VECM - Causality test, a unidirectional causal relationship from tax evasion to both general price
level and the government budget deficit was found, while a unidirectional causal relationship from
general price level to the government budget deficit was also found. The study recommended the
government to take appropriate measures to reduce tax evasion, especially concerning the tax law in
terms of developing the tax system, training auditors and tax disclosure collectors to increase their
skills and ability to work. The study also recommended to increase individuals' awareness about tax,
which leads to increase government tax revenue, thus reducing government budget deficit.

Keywords: Granger causality, Tax evasion, General price level, Government budget deficit.

Notes:

1- Almaharma, Wasfi, The Reasons for Income Tax Evasion in the Hashemite Kingdom of Jordan, Unpublished
Master Thesis, Sudan University of Science and Technology.2003.

2- Economic and Social Council, Tax Evasion in Jordan: Causes, Methods, and Magnitude, Amman.2014

3- Alkhdour, Rajeh, Income Tax Evasion in Jordan: Causes and Magnitude, Unpublished Master Thesis.
University of Jordan.1999.

4- Alkhdour, Rajeh, estimating the Shadow Economy in Jordan: Causes, Consequences and Policy Implication,
Unpublished Doctoral Dissertation. Colorado State University, Fort Collins, Colorado.2010.

.(MIMIC) -5
-6



257

References

Alfalahat, Mahmoud and Zeidan, Abdel Rahman. (2014). The Effect of Tax on Sustainable
Development in Jordan, Revue Des Sciences Economiques de Gestion et Sciences Commerciales,
Vol. 23, No.1, pp 69.

Al Hadidi, Esra'a. (2017). Tax Evasion in Jordan: Reality, Causes and Results, Research Journal of
Finance and Accounting, Vol. 8, No. 12, pp163-149.

Albiman, Masoud and Suleiman. (2016). The Relationship among Export, Import, Capital Formation
and Economic Growth in Malaysia, Journal of Global Economics, Vol. 4, No. 2, pp 1-6.

Alm, James. (2012). Measuring, Explaining and Controlling Tax Evasion: Lessons from Theory,
Experiments and Field Studies, International Tax and Public Finance, Vol. 19, No. 1, pp 54-77.

Bejakovic, Predrag. (2014). Corruption and Tax Evasion in Croatia, Middle East Law and
Governance, Vol. 6, No. 2, pp 141-165.

Caballe, Jordi and Panades, Judith. (1997). Tax Evasion and Economic Growth, Public finance, Vol.
52, No. 3, pp 318-340.

Coppier, Roy Cerqueti. (2011). Economic Growth, Corruption and Tax Evasion, Economic Modelling,
Vol., No. 28, pp 489-500.

Crane, Steven and Nourza, Farrokh. (1986). Inflation and Tax Evasion: An Empirical Analysis, the
Review of Economics and Statistics, Vol. 68, No. 2, pp 217-223.

Christians, Allison. (2017). Distinguishing Tax Avoidance and Evasion: Why and How, Journal of
Tax Administration, Vol. 3, No. 2, pp 5-21.

Engle, R.F. and Granger, C.W. (1987). Cointegration and Error-Correction Representation, Estimation
and Testing, Econometrica, Vol. 55, PP. 251-76.

Falkinger, Josef. (1995). Tax Evasion, Consumption of Public Goods and Fairness, Journal of
economic psychology, Vol. 16, pp 63-72.

Folayan D.O. and Adeniyi A.G. (2018). Effects of Tax Evasion on Government Revenue Generation
in Oyo, Nigeria, European Journal of Accounting, Auditing and Finance Research, Vol. 6, No. 1,
pp 76-89.

Granger, C.W. (1988). Some Recent Development in a Concept of Causality, Journal of
Econometrics, Vol. 39, PP 199-211.

Hyman, David. (2011). Public Finance: A Contemporary Application of Theory to Policy, south-
western Cengage learning, United States of America.

International Monetary Fund. (2014). International Financial Statistics Yearbook, World Bank, USA.

Kirchler, et al. (2007). Why Pay Taxes? A Review of Tax Compliance Decisions, Andrew Young
School of Policy Studies, Georgia State University, United States of America.

Medina, Leandro and Schneider, Friedrich. (2018). Shadow Economies Around the World: What Did
We Learn Over the Last 20 Years, International Monetary Fund.

Nelson, C., Plosser, R. and Charles, 1. (1982). Trends and Random Walks in Macroeconomic Time
Series, Journal of Monetary Economics, Vol. 10, No. 2, pp 139-162.

Raza, Hassan and Naqvi, Muddassir. (2016). Impact of Tax Evasion on Total Tax in Pakistan,
International Journal of Academic Research in Business and Social Sciences, Vol. 6, No 11, pp
730-739.



258

Schneider, Friedrich. (2005). Shadow Economies around The World: What Do We Really Know?,
European Journal of Political Economy, Vol. 21, pp 598— 642.

Taha, Roshaiza and Loganathan, Nanthakumar. (2008). Causality Between Tax Revenue and
Government Spending in Malaysia, The International Journal of Business and Finance Research,
Vol. 2,No. 2, pp 63-73.

Vousinas, Georgios. (2017). Shadow Economy & Tax Evasion The Achilles Heel of Greek Economy
Determinants, Effects and Policy Proposals, Journal of Money Laundering Control, Vol. 20, No.
4, pp 386-404.

Wang, Yinying. (2007). Income Tax Evasion in The United States and China. Frontiers of Law in
China, Vol. 2, No. 1, pp 123-139.

Yasmin, Bushra and Rauf, Hira. (2004). Measuring the Underground Economy and its Impact on the
Economy of Pakistan, The Lahore Journal of Economics, Vol. 9, No. 2, pp 93-103.






Al-Salahat, Al-Jamal and Khdair 281

3. There was not any salt. 4. There were not any lentils.

According to the story, the solution for the problem was to: (2 marks)
1. Go to the market and buy some lentils. 2. Go to the restaurant and eat there.
2. Stop cooking and visit grandparents. 4. Making sandwiches.
Match between the character and what he/she did: (9 marks)

Mum sees what is in the cupboard.

Samira goes to the market and buys some lintels.

Dad cooks Mujaddara.

g) True or false: (9 marks)

1. Mum is going to make Mansaf. (...... )

2. Dad is not going to buy salt. (...... )

3. Samira's Grandparents are going to visit her today. (...... )
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6) Is Aunt Muna helpful? Why? Why not? .........cccoiiiiiiiiiiiiieeeaa, (4 marks)

7) Are the costumes in the museum colorful? Why? Why not?..........cccoeeeevieiecinieneienc e (4 marks)
¢) Match between sentence beginning and sentence ending: (9 marks)

1. The sleeves of the dresses are a. went to a museum in Salt.

2. Uncle Hassan and Aunt Muna b. a rectangle of special sewing around the neck.

3. The costumes are black with c. in the shape of triangles.

d) Which sentence from the following is a fact and which is an opinion: (9 marks)

1. Aunt Muna is always helpful. (................ )

2. Uncle Hassan and Aunt Muna went to a museum in Salt.(................ )

3. Aunt Muna bought a postcard for Samira's project. (................ )

Q 2. Read and Match (9 marks)

Kareem is excited because he is going to Shaumari Nature Reserve.
Aisha went to the post office because she wanted to send a letter.
Kareem went to the water park because he likes slides at the water park.

A cause An effect

Q3. Read the following dialogue, then answer the questions:
Mum: your grandparents are going to visit us this weekend.
Samira: oh, we love seeing Grandpa and Grandma.

Mum: I am going to make Mujaddara with salad.

Samira: I am going to see what is in the cupboard. There is some rice, there is some salt and there is some
pepper.

Mum: Are there any lentils?

Samira: No, there are not.

Mum: Can you go to the market to buy lentils?

Dad: yes, of course.

Circle the correct answer:

The main idea of the previous text is: (9 marks)

We like our grandparents.

Cooking Mujaddara needs lots of things.

Our new cupboard.

The characters in this dialogue are: (3 marks)

1. Mum, Dad and Grandpa. 2. Mum, Samira and Dad.

3. Samira, Mum and Grandparents. 4. Mum, Samira, dad, Grandparents.

¢) The dialogue was taking place in (2 marks)

1. A restaurant 2. The sitting room.

3. The kitchen 4. The school

The problem in this short story was that (2 marks)

1. There was not any rice. 2. There was not any pepper.
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Appendices
Appendix A
A sample of the instructional program
The Name of the Suggested Game (# 2): Mother, may 1?
Week: 1

Lesson: 2

Lesson outcome: by the end of this lesson, students are expected to learn different vowel patterns that
correspond with one vowel sound.

Materials needed: 1. A marker 2. cards of a moderate size.

Time: 10 minutes.

Procedures: To play the game, the students will be divided into six teams (of fives). Then,

1. The teacher will write fifteen words that contain different vowel patterns with the same sound (i.e., plane,
holiday, cake... as in Action Pack 5, Pupil's Book, p.7) on fifteen cards.

2. After that, the teacher will stand at the "finish line" and have one student from each team stand in a line facing
the teacher. The first student asks, “Mother, may 1?”” The teacher will respond, “Yes, you may if you can
tell me all the sounds you read in .” (the teacher will show the first word card to the student).

3. The student will respond by reading the word correctly.

4. For every correct word given, the student takes a step toward the teacher and continues reading card after
card. If the student reads the word wrongly, the teacher will begin the process again with the next student
from another team and continue playing until one of the students wins by reaching the finish line. Figure 2
illustrates the game.

Assessment: to check students' ability in learning different vowel patterns that correspond with one vowel
sound.

Appendix B
A Pre-post-test for Reading Comprehension
A Pre-post-test for Reading Comprehension

Name: Class: Fifth Grade (a, b, ¢)

Q1. Read the following passage, then answer the questions below.

Aunt Muna and Uncle Hassan visited Salt before they arrived in Amman. Uncle Hassan and Aunt Muna
went to a museum in Salt. They looked at some traditional costumes from Salt. The costumes are black with a
rectangle of special sewing around the neck. The sleeves of the dresses are in the shape of triangles. Aunt Muna
is always helpful. She bought a postcard of the costumes for my project.

a) Circle the correct answer: (9 marks)

The main idea of the previous text is:

1. Salt is an important city in the north of Jordan.

2. Aunt Muna and Uncle Hassan live in Amman.

3. A visiting to Salt museum to describe the Jordanian traditional costumes.
b) Answer the following questions about the text:

1) Who Visit Salt?.......cccvieviiiiieiieriiecee e (4 marks)

2)  Where did they Z07.....cccvvviriieeieee e (4 marks)
3) When did they go there?........ccccoooiiiieniiieeeee (4 marks)
4) Whatdid they dothere? ............ovviiiiiiiiiiiiiiiieenn . (4 marks)

5) What did Aunt Muna buy from the museum?.............ccccoene... (4 marks)
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express their thoughts, exchange their ideas and learn from each other within open and flexible
discussions. According to the researchers, all of these factors assisted students in the experimental
group in interpreting the reading texts affectively and led to a significant improvement in the literal
and inferential levels of comprehension. This finding is consistent with (Alpar, 2013; Bokyeong et al.,
2008; Ersoz, 2000; Karadag, 2015; Neville , Shelton and Mclnnis, 2009; Quirk, 2004; Shelton, 2007;
Toma et al., 2016; Tuan and Doan, 2010). All of these researchers agreed that using play-based
learning has an effective influence in improving students' reading comprehension ability.

Concerning the results related to the critical level, it was found that there were not statistically
significant differences at (= = 0-05) in the students' mean scores on the reading comprehension post-
test attributed to the use of play-based instructional program. There are a set of explanations for this
finding. One assumption is that the critical level of comprehension requires learners to utilize their
higher-order thinking levels; namely, analysis and evaluation. These levels are not easy to be used
effectively and need excessive training and preparation. Another explanation is the limited number of
the lessons that are assigned to improve students' critical level in the implemented instructional
program. That is to say, the number of such lessons is just three lessons, which might be insufficient to
enhance students' ability in this advanced level. Additionally, the current instructional program was
implemented on fifth-grade students who might lack experience to handle this kind of sub-skills, such
as differentiating between fact and opinion or between cause and effect. Thus, the researcher assume
that students' age was a real challenge towards making any improvement among such young students.
All of these factors might hinder students' improvement at the critical level of comprehension.

Conclusion

The current study aimed to find out the effect of a play-based instructional program on the three
levels of reading comprehension (namely, the literal, the inferential and the critical levels) among
fifth-grade students in Jordan. In order to achieve the study purpose, a play-based instructional
program was designed and implemented during the academic year 2018/2019. The researchers
concluded the following results: The play-based instructional program improved the participants’
reading comprehension ability at the literal and the inferential levels, but not at the critical one. In
general, the study showed that utilizing play-based activities in teaching reading comprehension can
be beneficial, especially among young learners. Utilizing play-based activities enables the participants
of the study to practice different reading comprehension tasks in an interactive atmosphere; the
researchers concluded that this interaction has taken place as a result of the collaborative work which
advocates using group work and pair-work to accomplish these tasks. Finally, the researchers
concluded that excessive meta-cognitive activities to raise students' level in the critical level of reading
comprehension are needed.

Recommendations

Based on the findings of the current study, a set of recommendations are presented. Firstly, EFL
textbook designers are recommended to adopt play-based activities in designing English language
curricula in order to create more motivating and enjoyable EFL reading classes. Secondly, EFL
supervisors are recommended to conduct an ample number of workshops and training sessions in order
to train teachers on designing and implementing different educational games to be used inside their
classes. EFL supervisors are recommended to both raise teachers' awareness about the significance of
play-based teaching and encourage them to utilize educational games within EFL classes. Thirdly,
EFL teachers are recommended to change their role in their classes to become guides, facilitators,
councilors and organizers. In the current study, the teacher needed to have more innovative roles, such
as being a game player or a referee. Fourthly, EFL teachers are recommended to make use of the
current instructional program within teaching reading comprehension tasks. Finally, researchers are
recommended to conduct further studies to find out the effectiveness of play-based learning on
developing other language skills, within other EFL grades.as well as within other areas.
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Table (6): The Results of MANOVA Test for the Ten Sub-Skills of Reading Comprehension Post-

Test.
# Sub-skill Type lll Sumof Df Mean F Sig.
Squares Square
1 Identify the main idea of a selected reading 138.017 1 138.017 7.442 .008
material.
2 Identify the key parts of a story. 24.067 1 24.067 8.179 .006
3 Identify stated information in a reading 29.400 1 29.400 9.733 .003
material.
4 Distinguish fact and opinion. 2.817 1 2.817 456  .502
5 Distinguish cause and effect in simple .600 1 .600 .090 .765
reading material.
6 Identify sentences for who, what, when and 28.017 1 28.017 5.743 .020
where.
7 Match sentence beginnings with sentence 46.817 1 46.817 7.676 .008
endings based on stated information.
8 Differentiate between literal, inferential and 50.417 1 50417 17.024 .000
critical sentences.
9 Identify the actions that belong to each 33.750 1 33.750 10.172 .002
character in a reading material.

10 Answer literal and inferential questions. 16.017 1 16.017 4.454 .039
Discussion

The results of the current study showed that there were statistically significant differences at
(e =0.05) ip the students' mean scores on the reading comprehension (at literal and inferential levels)
post-test attributed to the use of play-based instructional program. Conversely, the results showed that
there were not statistically significant differences at(e =©0-05)in the students' mean scores on the
reading comprehension (at the critical level) post-test attributed to the use of play-based instructional
program. It can be inferred from the results that the designed instructional program played a major role
in improving students' level in reading comprehension at the literal and the inferential levels
Meanwhile, it was unable to improve students' critical level of comprehension. According to the
researchers, a set of factors or assumptions led to these results. As for the factors that led to the first
finding (which indicates a positive impact for the instructional program on students' literal and
inferential levels of comprehension), the researchers believe that one important reason is the well-
planned content for the implemented program; specifically, every lesson plan in the instructional
program contained clear and sequenced steps. This aspect enables both the teacher and students to
implement the procedures of each lesson and achieve its purpose properly.

Another justification for these findings is the nature of the play-based learning. Admittedly,
playing is an act that is characterized by being a voluntary and intrinsically motivated activity, through
which a child seeks to obtain pleasure and enjoyment. Having engaged in a certain game, a child
becomes more able to focus intently on his/her objectives. Thus, the researchers assume that through
using play-based activities in presenting the reading material to students, they become more motivated
and enthusiastic to participate more and more in the reading activities. Additionally, the researchers
think that there are many other aspects for learning through playing that contribute to improving
students' level at the abovementioned levels. Among them is the competitive atmosphere that
dominates the games, which urges students to work hard in order to win each game. An additional
aspect for play-based learning is the collaborative atmosphere that advocates useful strategies, such as
group work and pair work. The researchers believe that utilizing play-based learning gave students
more opportunities to approach the reading activities using such beneficial strategies. Furthermore, it
is believed that play-based instructional programs create a fertile environment that permits students to
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Table (4) shows that the significance values in the literal and the inferential levels are less than
0.05 (0.004 and 0.002, respectively), which means that they are statistically significant at (¢ =0.05) in
favor of the experimental group. Meanwhile, the significance value in the critical level is more than
0.05 (0.626) which means that there are no significant differences at(¢ =0-05)in the mean scores of
the critical level attributed to the instructional program. To have a clearer and more detailed statistical
interpretation, the mean scores and the standard deviations were calculated for the (10) sub-skills.
Table (5) presents the mean scores and the standard deviations of the (10) reading comprehension sub-
skills.

Table (5): Mean Scores and Standard Deviations in the 10 Reading Comprehension Sub-Skills Pre-
Post-Test for the Experimental and Control Groups
. Pre-test Post-test
. Group N Mean SD Mean SD
1 Experimental 30 9.37 3.943  12.37  4.106

Control 30 9.20 4.664 9.33 4.498
2 Experimental 30 4.00 1.800 6.07 1.874
Control 30 4.47 1.717 4.80 1.540
3 Experimental 30 4.83 1.859 6.40 1.886
Control 30 4.70 1.745 5.00 1.576
4 Experimental 30 4.90 2.468 5.20 2.552
Control 30 4.97 2.566 4.77 2.417
5 Experimental 30 4.57 2.596 5.03 2.619
Control 30 4.80 2.870 4.83 2.534
6 Experimental 30 4.50 2.047 6.17 2.291
Control 30 4.70 1.822 4.80 2.124
7 Experimental 30 4.50 2.162 6.30 2.507
Control 30 4.63 1.884 4.53 2.432
8 Experimental 30 5.27 1.799 6.80 1.750
Control 30 4.73 1.818 4.97 1.691
9 Experimental 30 5.17 1.859 6.63 1.732
Control 30 4.87 1.889 5.13 1.907
10 Experimental 30 3.97 2.173 6.60 1.886
Control 30 5.33 2.006 5.57 1.906

Table (5) shows that there are observed differences in the students' mean scores in the ten sub-
skills of reading comprehension post-test due to the use of play-based instructional program versus the
conventional teaching method. To test whether these results were statistically significant or not at (o =
0.05) in the (10) sub-skills of reading comprehension, Multi-variance Analysis (MANOVA) test was
used. Table (6) shows the results.

It is evident that the significance values in the eight sub-skills (namely, 1, 2, 3, 6, 7, 8, 9 and 10)
are less than (0.05), which means that they are statistically significant at (= = ©.05) in favor of the
experimental group. Meanwhile, the significance values in sub-skills 4 and 5 are more than (0.05)
(0.502 and 0.765, respectively), which means that there are no significant differences at (e = 0-05) in
the mean scores of the two sub-skills attributed to the play-based instructional program.
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Data Analysis

To answer the question of the study, descriptive statistics to compare means and standard
deviations of the experimental and the control groups were utilized. In addition, the independent
samples T-test and the (MANOVA) test were used to find the difference between the experimental and
the control groups for reading comprehension ten sub-skills.

Results
The question of the current study was whether there are any statistically significant differences
at(g = 0.05)in the students' mean scores on the reading comprehension at (literal, inferential and critical

levels) post-test attributed to the use of play-based instructional program. In order to answer the

question, means and standard deviations were calculated on the pre-and post-test. Table (3) presents

the students' mean scores and standard deviations in reading comprehension pre-post-test.

Table (3): Mean Scores and Standard Deviations in Reading Comprehension Pre/Post-Test for the
Experimental and Control Groups

Pre-test Post-test
Level Group N Mean SD Mean SD
Literal Experimental 30 27.70 11.046  37.37 12.05
Control 30 27.20 10.816  28.47 11.14
Inferential Experimental 30 14.93 5.577 20.03 5.23
Control 30 14.40 5.550 15.67 5.37
. Experimental 30 9.77 5.374 10.23 5.10
Critical Control 30 9.47 5.002  9.60 4.89
Total Experimental 30 52.40 15.17 67.63 20.77
ota
Control 30 51.07 20.20 53.73 14.68

Table (3) shows that there are observed differences in the students' mean scores in reading
comprehension post-test due to the use of play-based instructional program versus the conventional
teaching method. To test whether these results were statistically significant or not at (o = 0.05) in the
three levels of reading comprehension, Multi-variance Analysis (MANOVA) test was used. Table 4
shows the results.

Table (4): Multi-Variance Analysis (MANOVA) Test for the Three Levels of Reading

Comprehension Post-Test (Literal, Inferential and Critical)

Source Level Type III Sum of df Mean Squares F Sig.
Squares
Corrected Literal 1188.150 1 1188.150 8.823 0.004
Model Inferential 286.017 1 286.017 10.167  0.002
Critical 6.017 1 6.017 0.241 0.626
Intercept Literal 65010.417 1 65010.417 482.765 0.000
Inferential 19117.350 1 19117.350 679.568 0.000
Critical 5900.417 1 5900.417 235.924  0.000
Group Literal 1188.150 1 1188.150 8.823 0.004
Inferential 286.017 1 286.017 10.167  0.002
Critical 6.017 1 6.017 0.241 0.626
Error Literal 7810.433 58 134.663
Inferential 1631.633 58 28.132
Critical 1450.567 58 25.010
Total Literal 74009.000 60
Inferential 21035.000 60
Critical 7357.000 60
Corrected Literal 8998.583 59
Total Inferential 1917.650 59

Critical 1456.583 59
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The Pre-post-Test for Reading Comprehension

A reading comprehension pre-post-test that aims to measure students’ reading comprehension in
three levels; literal, inferential and critical, was developed. The questions of the test covered the sub-
skills that were included in the instructional program. The total number of questions of the pre-post-
test was (27) questions. The questions were classified into three levels; literal level (which represents
55% of the questions), inferential level (which represents 27% of the questions) and critical level
(which represents 18% of the questions). The number of questions for each level was determined after
conducting a content analysis for the reading materials mentioned in the Action Pack 5, Pupil's Book,
first semester. This analysis was implemented with reference to the General Guidelines that include
the reading objectives and standards for the Action Pack 5. The grades for each question were
determined in accordance to the table of specification which was developed by the researchers. The
pre-post-test contained two reading passages with multiple-choice, fill in blank, matching and true or
false questions.

Validity of the Reading Comprehension Test

In order to ascertain the validity of the pre-post- test, it was reviewed by a jury of EFL supervisors
and EFL teachers. The jury was asked to read the test and check its content and its linguistic
suitability. After checking the test, the jury provided the researchers with some comments and
suggestions. The researchers made the necessary amendments as recommended.

Reliability of the Reading Comprehension Test

To achieve the reliability of the reading comprehension test, a pilot study was carried on (30)
students who were excluded from the sample of the study. The test-retest method with an interval of
two weeks was utilized. The Pearson-correlation coefficients of the test-retest reliability were (0.85)
for the literal level, (0.82) for the inferential level, (0.87) for the critical level and (0.86) for the whole
scale, which means that the test is reliable.

Difficulty Index and Discrimination Index for Reading Comprehension Pre-test

To check the difficulty index and discrimination index of the reading comprehension per-test, it
was applied on a pilot sample of (30) students. The results are presented in Table (2).

Table (2): Difficulty Index and Discrimination Index for Reading Comprehension Pre-Test.
Number Difficulty Discrimination

of Item Index Index
1 0.49 0.44
2 0.45 0.46
3 0.49 0.48
4 0.31 0.30
5 0.32 0.31
6 0.48 0.46
7 0.55 0.54
8 0.51 0.51
9 0.52 0.51
10 0.54 0.52
11 0.48 0.47
12 0.60 0.50

Table (2) indicates that the difficulty index ranges from (0.31) to (0.60), which is considered to be
appropriate in terms of difficulty. As for the discrimination index of the pre-test, it ranges from (0.30)
to (0.54), which also means that the test is suitable.
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Equivalence of the Groups

In order to check wheter the participants of the study were equivalent or not, the researchers
applied the pre- reading comprehension test. The independent samples T-test was used to examine the
equivalence of the two groups in the reading comprehension pre-test. Table (1) shows the results.

Table (1): Independent Samples T-test for Experimental and Control Groups on Reading
Comprehension Pre-Test.

Group N Mean SD t-value Sig.
Experimental 30 51.07 20.20
Control 30 5240 15.17  0.29 0.74

Table (1) reveals that there are no statistically significant differences at(e = 0-05)between the two
groups in the reading comprehension pre-test, which means that the two groups are equivalent.

The Instructional Program

The current instructional program (see appendix A) was adopted from Comprehensive Client-
Centered Basic Skills and Staff’ Development Center (Project BASIC) by Blum, Derringer, Doyle,
Filip, Hakanson, Holdren, Howes, Kervin, Kraft, Kromminga, Helsell, Loeffler, Murray, Nash,
Schultz, Smith, Snider, Stepp, Sullivan,Van, Slyke, Werts, Whitehead and Wetherell (1974). This
source presents sub-skills to improve students' level in the three levels of reading comprehension
(namely, the literal, the inferential and the critical levels). The sub-skills presented in this source are
accompanied with lesson plans. Ten games from this source were chosen to improve students' reading
comprehension skills. As the aim of the researchers is to investigate the effect of play-based activities
on students' reading comprehension skills,they redesigned the sub-skills that are not games and turned
them into game - like lessons.

Procedures for Designing the Instructional Program

A set of steps were followed to design the current instructional program these were: (a)
Reviewing the literature, (b) Finding good sources for educational games, (c) Selecting proper
activities from these sources, (d) Guaranteeing that the selected activities are related to the reading
activities that are mentioned in Action Pack / Fifth Grade; to achieve this, the researcher conducted a
content analysis for Action Pack Fifth Grade in order to check the relatedness of such activities. They
chose only the activities that matched the outcomes mentioned in Action Pack / Fifth Grade, (e)
Redesigning the selected activities and turning them into game - like lessons and (f) Asking a jury of
EFL specialists to review the program and amending it as recommended.

Duration of the Instructional Program

The current instructional program lasted for five weeks; the total number of games was (10). Two
games were implemented in each week. Each game lasted from (15) to (20) minutes.

Validity of the Instructional Program

To verify the validity of the program, the researcher handed it to a jury of eleven professors,
instructors, supervisors and teachers who are experts in English curricula and instruction. They were
three professors, three English language instructors, two English supervisors and three EFL teachers.
The jury was requested to review the program and to provide the researchers with feedback. The
researchers appreciated the jury's suggestions and made the amendments as recommended.

Instrument of the Study

To achieve the purpose of the study, a pre-post test was developed to measure the participants'
ability in the three levels of reading comprehension (see appendix B).
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Holmes (2011) utilized a case study design to examine the effect of digital games on supporting
struggling readers. The participants were six students who faced struggles in reading. The study was
designed in a way that permits students' parents to help their children at their homes. To collect data,
follow-up interviews were utilized. Both parents and their children were interviewed (parents for 35
minutes and children for 20 minutes). The parents were asked about the difficulties faced by their
children in reading and how they expect to help them. The students were asked about their experience
in playing computer games and their attitudes toward reading. The results showed that students who
received support from their parents performed better in reading than other students who did not. All
parents valued their participation in their child’s learning. Furthermore, the students believed that
playing games was both interesting and very beneficial in improving their reading.

Karadag (2015) used a mixed method to study pre-service teachers' perceptions of using game-
based learning in Primary Reading and Writing Courses. The participants were 189 pre-service
teachers who taught through games for 12 weeks. To investigate pre-service teachers' perceptions, the
data was collected through both a questionnaire and semi-structured interviews. The results indicated
that pre-service teachers had positive views toward using game-based learning in reading and writing
courses. Moreover, the results revealed that pre-service teachers have become more aware of the
importance of using games through teaching. However, most of pre-service teachers were worried
about their ability to design appropriate games that fit students' ages and interests.

Cassar and Jang (2010) followed a quasi-experimental design to study the effect of Digital
Games Based Approach (DGBA) on teaching spelling and word recognition for struggling readers.
The participants were six Canadian students from the sixth grade. To obtain data, two teachers were
asked to observe a total number of six intervention sessions. In addition, two types of measures were
administrated (the CTOPP and WRAT-3). The aforementioned measures were utilized to assess five
sub-skills; namely, Phonological Awareness (PA), Phonological Memory (PM), Rapid Naming (RN),
Word Recognition (WR-R) and Word Spelling (WR-S). The results indicated that the students who
Were taught through games performed better than those who were taught through the traditional way
in the three following sub-skills; rapid naming, word recognition and spelling subtest.

Methods and Procedures
Design of the Study

The present study followed the quasi-experimental design; as it had two groups: one as
experimental group and the other as a control group. The independent variable was the play-based
program. The dependent variable was the students' performance in reading comprehension with
reference to literal, inferential and critical reading levels.

Participants of the Study

The participants of the study were 60 EFL fifth-grade male students at Amman new camp
preparatory boys school. The study was implemented in the first semester of the academic year
2018/2019. Two intact sections of fifth-grade students were chosen randomly from the aforementioned
school simply by putting the names of all the school sections (which were three sections) in a basket
and choosing two sections randomly to take part in this study. The first section was selected randomly
by flipping a coin as an experimental group and the other as a control group. Each group consisted of
30 students. The students of the two groups were pre-tested to check their equivalence. The students in
the experimental group were taught the reading activities of Action Pack 5 textbook by using play-
based activities only (without teaching them again via the conventional method). Meanwhile, the
control group was taught by the conventional method mentioned in the Teacher's Guide of Action
Pack 5.
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Play-Based Approach and Literacy

Educational games are a powerful opportunity to gain literacy in an integrated atmosphere. Burke
(2011,P.4) maintained that "Play represents a huge opportunity to create a foundation for the future
literacy lives of our children". He emphasized the fact that children enter schools with varying levels
of familiarity with language, interests and literacy skills. He confirmed that using play-based learning
can provide children with functional and meaningful opportunities to experience written and oral
language. In addition, play-based learning supports students’' emerging literacy development through
imagination, conversation and dramatic play in a stimulus atmosphere. Kontovourki and Siegel
(2009) stated that “...if teachers take play seriously; that is, as a way to learn more about children and
their literacies, they may come to treat it as a valuable resource for child and teacher learning” (P.37).

Casser and Jang (2010) claimed that utilizing games has a positive effect on literacy skills in
general and reading skill in particular . Educational games provide students with opportunities to
practice a set of specific literacy skills (Holmes, 2011). According to Van Eck (2006), students exhibit
more engagement and growth in reading and writing activities due to the inclusion of educational
games. Karadag (2015) indicated that educational games have a vital role in reading, writing and other
basic life skills, especially in primary grades. Using educational games to achieve specific skills in
literacy can both help students develop their self-confidenence , and urge them to engage more within
different reading activities (Griffiths, 1997). Educational games embody powerful means for literacy
(Gee, 2003). Squire (2008, p. 651) stated that "Games push our theoretical notions of learning and
literacy, firmly unseparating knowing from doing". Singer, Dorothy, Roberta, Golinkoff and Hirsh-
Pasek (2006) confirmed that play is a cornerstone for oral language skills and it is the basis for reading
skills. According to them, students learn best through initiating playful and guided instructions.

Empirical Literature

Samara and Sawalha (2017) followed a quasi-experimental design study to investigate the effect
of electronic games on the three levels of reading comprehension (namely, the literal, the inferential
and the critical level) at UNRWA schools in Jordan. The participants were (118) 7" grade students
who were divided into two groups, one as an experimental group and the other as a control group. To
collect data, a pre-post test was used. The results showed that electronic games were significantly
beneficial in improving the three levels of reading comprehension.

Toma et al. (2016) investigated the effect of games that are based on a set of reading strategies
(namely, self-explanation, summarization, questioning and peer-assisted learning) on improving
students' ability in reading comprehension and their attitudes towards it. The participants of the study
were eighteen German students from the IT domain. The participants were invited to play games and
provide feedback concerning the experience they attained. The results revealed that the suggested
games had a positive effect on students' reading comprehension. In addition, the proposed games
contribute to making the reading process a more entertaining activity and more related to students'
experience.

Ven et al (2017) examined the effect of multi-component reading games on improving reading
fluency and reading motivation. The participants were (60) Dutch primary school students with special
educational needs. To collect data, a pre-post test was implemented. The results indicated that using
such reading games affects reading development, but not reading motivation.

Neville, Shelton and Mclnnis (2009) studied the effect of interactive fiction games on teaching
vocabulary, reading and culture. The participants were eight L2 university students in Germany. In
this study, the participants were invited to read a story and respond as if they were one of the
characters of the story. To collect data, the researchers observed students' responses and analyzed
them qualitatively. In addition, they evaluated students' attitude toward the proposed games. The
results indicated that this type of games helped students develop their ability in the abovementioned
domains.
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Play-Based Approach

In ancient and contemporary societies, play dominates a great deal of learners' concerns; this is
evidenced according to the huge amount of time and effort that are spent in playing. According to
Whitebread (2012), learners' play was highly valued and advocated by ancient societies, such as Rome
and Greece. In his study, he mentioned some philosophers who promoted using games as a means for
both teaching and skill development. For instance, Plato (427-347 BC), promoted using various
leisurely activities, such as free-play, music and gymnastics, in order to catalyze the development of
different life skills and to support health. Aristotle (384- 322 BC) stressed the importance of play in
the child's overall growth. Roman philosophers, such as Quintilian (35-97 AD), advocated the use of
children's play as a means for instruction.

Zuckerman (2006) indicated that, in the modern era, multisensory learning and learning through
using objects have been started since the seventeenth century by John Locke (1693). He led the
movement that promoted learning through sensation, reflection and hands-on experience. In the 17"
century, locke (1693), cited in Zuckerman (2006), suggested a surprising and uncommon idea
concerning teaching the alphabets when he said: "There may be dice and play-things, with the letters
on them, to teach children the alphabet by playing; and twenty other ways may be found, suitable to
their particular tempers, to make this kind of learning a sport to them" (P.148). Locke recommended
using games and toys as a catalyst for more effective learning. According to him, children learn
through satisfying their curiosity and this can be best achieved by games and toys. According to
Zuckerman (2006), Locke's vision was extended by a set of pioneers who played a critical role in the
development of learning through objects and, later on, for play-based approach. Such scholars and
thinkers include Condillac (1714-1780) who developed the theory of sensationalism, Rousseau (1712-
1778) who emphasized learning through experimentation and individual experience, Itard (1774-1838)
who stressed the importance of stimulation and sensory-training, Seguin (1812-1880) who focused on
sensory development, physical exercises and geometric shapes, Montessori (1870-1952) who utilized
stimulation techniques and sensory training to create her own method and Dewey (1859-1952) who
emphasized the importance of experience and reflection in the learning process. There are other
scholars who had a significant role in improving play-based approach; for example, Vygotsky (1933),
cited in Bodrova, Germeroth and Leong (2013) viewed play as a main means for child development.
He stated that play has a positive influence in both language and cognition. Piaget (1896-1980)
classified play into three main types: they were practice play, symbolic play and play with rules. He
believed that play has a fundamental role in promoting learning through two main polar tendencies;
namely, assimilation and accommodation. Bruner (1972) argued that play is an act that is closely
related to creativity, because it involves processes, like exploration and experimentation.

The merits of play-based approach are numerous in both learning and child development. For
example, Guillen-Nieto and Aleson-Carbonell (2012) stated that educational games can be used to
foster language proficiency, cultural information and communication skills. They also found that
students were very enthusiastic and fully involved during playing. Educational games also contribute
to:(a) exposing students to new ways of understanding, (b) urging them to try out new, creative and
dynamic perspectives, (c) expanding the horizons of their minds, (d) helping them explore new
universes and (e¢) giving birth to new, authentic, immersive and fun learning opportunities (Lacasa,
Mendez and Martinez, 2008; Sahin, 2001, cited in Karadag, 2015). According to Heitzmann (1983),
playing educational games supports students in two ways; firstly, they advocate collaborative learning
(through playing within teams). Secondly, the adoption of educational games meets students' different
learning styles due to the great amount of flexibility allocated in such games. Kim, Hwang and Cho
(2012) indicated that one essential feature for educational games is that they combine the three modes
of learning styles; namely (audio, visual and kinesthetic) during the teaching process.
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Reading Comprehension

Interpreting the author's intention and arriving at correct understanding of the text is the optimal
objective of the reading process. Al-Sa’oud (2002) and Lipka and Siegel (2011) asserted that the
ultimate goal of any reading task is to obtain comprehension. Specifically, Lipka and Siegel (2011)
indicated that reading proficiency requires students to comprehend various texts at a high level of
proficiency. Reading comprehension is a complicated process, where meaning is a combination of
both literal meanings of words and the embedded meanings that need to be inferred by the reader
(Maria, 1990). Braten and Stremse (2011) indicated that reading comprehension is a joint effort
between both the author and the reader of the text. According to Bottino (1999), when the learner
reads to obtain meaning, he/she does not have to fully understand the meaning of every word
mentioned in the reading text. Instead, he/she can rely on recognizing certain words to overcome the
problem of meaning. This process is described as a psycholinguistic game. This game does not involve
a subconscious guessing, but it is guided by two main components: the text and what the learner
brings with him/her while reading the text, such as his/her knowledge of the world, knowledge of
cultures as well as different ways of life, and his/ her familiarization of various topics.

The Levels of Reading Comprehension

There are three different levels for reading comprehension; namely, the literal, the inferential and
the evaluative or the critical levels. Each of these levels has to be approached differently, because in
each level, the reader's cognition is challenged in a way that imposes him/her to interact with the text
using various means (McCormick, 1992).

At the literal level, readers have to be able to extract the required information which is stated
directly and explicitly in the text passage (Carnine et al., 2010). Rupley and Blair (1983) indicated that
literal comprehension involves two strategies: recall ideas (whether they are related to the main idea or
to the details) and decide whether a certain information is included in the text or not. According to
Hutura (2016), the reader at the literal level usually asks the following questions about the text: What
is the main idea of the text? How can I summarize the author's intention? What is the introduction of
the text about? What happened at the beginning, in the middle and at the end of the story? How do
characters/things/events differ and how they become similar? What characters/things/events belong
together?

The second level of reading comprehension is the inferential level. At this level, the reader has to
read between the lines to get the author's intention or message. More precisely, the difference between
literal and inferential levels is that at the inferential level, the reader has to get the right meaning
through using a set of processes, such as generalizing, synthesizing, extrapolating, inferencing,
summarizing and reasoning with minimal attention to information that is mentioned explicitly in the
text. The reader, in this case, attempts to obtain a coherent mental representation for the text
depending on his/her reasoning and deep inferencing. In contrast, at the literal level of
comprehension, the reader relies heavily on the information stated directly in the text with maximal
attention to linguistic aids (Alptekin and Ercetin, 2011). At the inferential level, the reader needs to
manipulate with details, interpret, decipher ambiguous ideas, fill in omitted details, elaborate upon
what he/She has understood and draw accurate conclusions about the text (Dole et al., 1991 ; Vacca et
al., 2009).

The third level of comprehension is the critical or the evaluative level. This level concerns about
stating the reader's opinion about the text and makes judgments about what they have read based on
several factors, such as the quality of the writing, the determination whether a specific information is a
fact or an opinion, the objectivity of the author and whether the text is believable or not (Huggins,
2009).
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Fairbairn and Fairbairn (2001,P.16) defined reading as "a complex set of different activities
requiring a range of skills". They indicated that this complexity is exhibited in a range of ways; for
example, a teacher who teaches his/her students to read starting from letters, syllables, then words and
who follows a 'sound out' approach, will have a distinct conception of reading comared to one who
promotes reading words as a whole and advocates a 'look and say' approach. Efficient reading enables
readers to search for new information, expand their knowledge and learn new things from different
viewpoints and perspectives. Souhila (2014) indicated that reading is a constructive process by which
learners develop their linguistic, sociolinguistic and cultural knowledge. Fairbairn and Fairbairn
(2001) presented a set of characteristics for efficient reader; claiming that good readers think more
carefully about their reading,about their reasons for reading, about how and where they do read and
about what they will do as a result of their reading. Fairbairn and Fairbairn continued that being good
readers does not necessarily mean to have the ability to just develop readers' skills and strategies.
Rather, they also have to glean information from the text efficiently, interact with the reading text
creatively and critically, become disciplined readers who have the ability to form and maintain good
reading habits, employ the acquired reading skills and strategies successfully and monitor their time
well. Hansen (2016) distinguished high and low efficient readers when he clarified that before, while
and after reading a text, efficient readers start to ask themselves a set of questions, such as "What do I
already know? What do I want to find out? What did I learn from the text?". These questions lead
readers to utilize a group of reading strategies, such as questioning, highlighting, predicting,
rereading, summarizing, clarifying,...etc. Thus, efficient readers keep monitoring their reading
process to obtain comprehension. In contrast, low efficient readers do not recognize that
comprehension is lacking and therefore keep reading without understanding. A Very comprehensive
models of reading comprehension can be found in Barnett (1989). She divided these models into three
main types; namely, the bottom-up, the top-down and the interactive models. The bottom-up model is
described as a text - driven model, because readers internalize the text by decoding letters, then
words, then phrases, until they reach the full sentence. The second model is the top-down model. The
reader in this model employs his/her schemata or prior knowledge to understand the text; therefore,
this model can be described as a reader - driven model. The third type is the interactive model.
According to this model, the reader builds up his/her comprehension through a cyclical fashion of
interaction between the reader and the text.

Theories of Reading Instruction

Three distinct approaches have appeared concerning how students should be taught to read. These
are constructivism, direct instruction and balanced literacy school. Each of these approaches
contributes to providing educators with useful ideas as to how to teach reading skill properly
(Bomengen, 2010; Eick-Eliason, 2016). Constructivism: according to this view, students are able to
use their own experience to arrive at reasonable interpretations and construct their understanding
rather than imposing information to them directly. Besides, social interaction is very critical for
learning progress, because it enables students to compare their ideas and thoughts with each other.
Authentic learning is a highly valued concept in this approach, especially when teaching abstract
words which need to be presented within meaningful tasks (Eick-Eliason, 2016; Johnson, 2004).
Direct instruction: The proponents of this approach endorse the explicit way in reading instruction.
The teacher has a central role in explaining, modeling and providing his/her students with ample
opportunities to practice the reading material. Within direct reading instruction, lessons are taught in a
well-sequenced, fast-based, highly focused and rule-based manner (Shippen, Houchins, Steventon and
Sartor, 2005). The third approach is the balanced literacy: this approach combines the two previous
approaches. It incorporates five reading practices that integrate both the constructive and the direct
views; namely, reading aloud strategy, guided reading, shared reading, independent reading and word
study.
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Reading Comprehension: is "the ability to go beyond the words, to understand the ideas conveyed in
the entire text" (Seyed, 2010, P. 376-380). In this study, it is the ability to answer comprehension
questions at the literal, inferential and critical levels. This ability was measured through
comparing the mean scores of the experimental and the control groups. The reading
comprehension sub-skills that were taught in this study are: identifying the main idea of a selected
reading material, identifying the key parts of a story, identifying stated information in a reading
material, distinguishing fact and opinion, distinguishing cause and effect in simple reading
material, identifying sentences for who, what, when and where, matching sentence beginnings
with sentence endings based on stated information, differentiating between literal, inferential and
critical sentences, identifying the actions that belong to each character in a reading material as
well as, answering literal and inferential questions.

UNRWA EFL Students: in this study, this term refers to students who learn English as a foreign
language in basic schools in Jordan which are run by United Nations Relief and Works Agency
(UNRWA) for Palestinians refugees.

Limitations of the Study

The findings of the current study could be generalized to contexts with similar research purposes,
techniques and targeted skills. Nevertheless, the current study was limited to EFL male fifth-grade
students taught at UNRWA schools in south Amman. Besides, the findings were limited to the
instruments and time used in this study.

Review of Related Literature
Theoretical Literature

Reading has a critical role in learning English language. This is because it is the first skill that
EFL learners need in order to improve their vocabulary knowledge and enhance other language skills.
Ling (2011) asserted that reading skill is the first skill that EFL learners need to develop, because it is
the primary source for language input. Similarly, Alderson (1984) stated that foreign language learners
need to master reading skill as soon as possible to promote academic success. Anderson (1999) added
that when readers read, they use their experience and background knowledge to fully interact with the
reading text and obtain the intended meaning. Barnett (1989) maintained that, except when audio-
lingual methodology was dominant in USA classrooms, reading has always occupied a special place in
EFL/ESL programs. She clarified that reading is no longer seen as a receptive skill, but rather as a
communicative means, as a motive for mental process, as a way for active participation to create
meaning and as an urge for employing different strategies. Hansen (2016) elaborated that reading is a
basic skill for both language and life learning. He added that reading is an essential means to acquire
information and to meet the requirements of current changeable societies. To deal with this challenge,
readers need to be equipped with multiple skills in order to have the ability to understand, combine
and integrate information from distinct sources.

The definition of reading skill varied according to the different views that attempted to represent
the complexity of this concept. For example, Grellet (1981) defined reading as the process of
extracting the required information from a written text as efficiently as possible in order to obtain
understanding. Also, Anderson (1999) described reading as a dynamic process in which the reader
uses his experience and background knowledge for building the meaning. Koda (2004,P.16) further
added that reading is "a complex multifaceted pursuit requiring the continuous deployment and
integration of multiple operations...reading is a constellation of interfaced capabilities, ranging from
mechanical mappings to more sophisticated conceptual manipulations, such as reasoning and
inferencing". Ebrahimi (2012) and Lipka and Siegel (2011) shared the fact that reading is a complex
process that necessitates the contribution of text , reader and function. Hunt (2004,P. 137) defined
reading as "a process shaped partly by the texts partly by the reader's background and partly by the
situation the reading occurs in".
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reiterated Jordanian students' reading deficiency as attributed to the lack of appropriate reading
practice opportunities. Based on the researchers' experience in teaching English as a foreign language,
it was noticed that many EFL students face many struggles while reading; that is, students show
certain difficulties in decoding words while reading instructional texts in a way that affects reading
comprehension. Furthermore, constant classroom observations showed students' inability to answer
many of the comprehension questions that follow each text. According to the researchers, most of their
EFL colleagues attempted to solve these difficulties by using traditional strategies (i.e., memorizing
vocabulary in isolation, repetition, skimming, scanning, summarizing,...etc.) which in most cases can
be boring in a way that doesn’t attract students' attention and causes low motivation. Moreover, EFL
teachers' practices reveal minimal reliance on using playing inside reading class as a means for better
instruction (Weakland, 2013). Therefore, the researchers believed that using games in reading
instruction may increase both students' motivation and facilitate reading comprehension. It is believed
that the implemented program can help the play-based group (the experimental group) to answer the
three levels of reading comprehension questions (namely, the literal, the inferential and the critical) in
an interesting and attractive atmosphere.

The Purpose of the Study

The purpose of this study is to investigate the effect of using a play-based program on UNRWA
fifth grade students' reading comprehension in English language classes.

The Question of the Study
This study aims at answering the following question:

Are there any statistically significant differences (at a=0.05) in the students' reading
comprehension (at the literal, inferential and critical levels) attributed to the play-based instructional
program on the post-test mean scores?

Significance of the Study

Reading skill is a crucial part of the curriculum content in Jordan. The Ministry of Education in
Jordan focuses on the importance of developing learners' ability in reading skill, as it is the building
block for building other language skills. In the same vein, this study aims at helping fifth-grade
students improve their reading performance through using educational games. The findings of this
study might be beneficial for the Ministry of Education when designing EFL textbooks. They also
might be beneficial for many teachers who seek to create motivated EFL readers inside and outside the
classroom or who may face many problems while teaching English texts, such as students' weakness
in decoding words in the reading texts, their inability to obtain comprehension, low motivation, lack of
participation and being incurious about the reading lesson. What distinguishes the current study from
previous studies is that it is the first study in Jordan that utilizes verbal and physical games to enhance
reading comprehension skills. In addition, it is the first study to focus on reading comprehension skills
in detail, not in general. To illustrate, the current study focuses on improving ten reading
comprehension skills (namely, identifying the main idea of a selected reading material, identifying the
key parts of a story, identifying stated information in a reading material, distinguishing fact and
opinion, distinguishing cause and effect in simple reading material, identifying sentences for who,
what, when and where, matching sentence beginnings with sentence endings based on stated
information, differentiating between literal, inferential and critical sentences, identifying the actions
that belong to each character in a reading material, answering literal and inferential questions), which
is something that cannot be found in other previous studies.

Definition of Terms

Educational Play: is a type of playing that utilizes physical or verbal games in learning activities
(Squire, 2008). This kind of playing is utilized in order to promote learning through using objects
and hands-on interaction (Zuckerman, 2006). In this study, this term refers to a method of
teaching that utilizes verbal and physical games (see Appendix A) to help learners develop their
reading ability.
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main objective of the communicative approach is to enhance the learners' linguistic competence
through exposing them to various authentic situations in order to use the target language
communicatively and creatively (Willis, 1996). Many researchers agree that a primary technique of
the communicative approach, for practicing the target language, is through utilizing games, drama,
role playing and songs, especially at the primary stages (Adam, 1973; Krashen, 1982; Wang, 2010;
Willis, 1996). However, EFL teachers' practices reveal minimal reliance on using playing inside
reading class (Bodrova, Germeroth and Leong, 2013; Brandon, 2002; Johnson, 1998; Weakland,
2013). Usually, playing is defined as an act that is contrasted with 'work' and characterized as an
activity that is unimportant, trivial, immature and lacks any serious purpose (Whitebread, Basilio,
Kuvalja and Verma, 2012). But actually, it develops students’ communicative skills; as they have an
opportunity to practice the target language freely (Lightbown and Spada, 1993).

Playing educational games is an essential means for children at school, as it provides them with
opportunities to explore ideas interact with different materials in reflective, social and active manners
(National Institute of Child Health and Development (NICHD), 2000). Playing educational games
contributes to reducing students' stress of learning (Tuan and Doan, 2010), presenting the educational
experiences, which are usually undesirable to many students, in an attractive, interesting and free of
boredom manner (Bruckman, 1999), fostering language proficiency, cultural information and
communication skills (Guillén-Nieto and Aleson-Carbonell, 2012), advocating collaborative learning
(Heitzmann, 1983) and combining the three modes of learning styles; namely (audio, visual, and
kinesthetic) during the teaching process (Kim, Hwang and Cho, 2012).

Many experts confirmed the effectiveness of using games as a critical strategy to stimulate
learners' literacy development in general and enhance their performance in reading comprehension in
particual. For example, Christie and Roskos (2006) and Casser and Jang (2010) showed that literacy
knowledge increases in settings that use playing during literacy activities. The merits of educational
games on reading comprehension are also numerous. For instance, Rampur (2011) indicated that
playing has a major role in reading comprehension, especially when games were selected according to
the readers' age. Likewise, Shelton (2007) indicated that educational games provide students with
useful experience to understand English reading texts smoothly. According to Bokyeong et al. (2008),
educational games that are designed based on proper strategies have been marked as an effective way
to foster reading comprehension skills.

In the Jordanian teaching and learning context, it is declared in the Teacher's Book in all Action
Pack series that teaching and learning practices should be executed in an atmosphere that is full of
enjoyment, excitement and entertaining activities. However, many EFL teachers teach EFL curricula,
in general, and reading skill, in particular, traditionally; that is, they teach reading texts either aloud or
silently or simply by translating the reading texts into Arabic (Al-Sarairah and Abul-Haija, 2007
Alshra’ah and Smadi, 2015; Frahihat, 2003). The context in UNRWA schools in Jordan is not
different from other Jordanian teaching and learning contexts. In such context, EFL learners encounter
a serious challenge in having sufficient opportunities to use the target language due to the huge
numbers of students inside the classroom. Playing is helpful in learning reading, as it typically
encompasses pleasant rivalry and builds supportive learning setting. Accordingly, students have a
chance to communicate in a stress-free manner (Ersoz, 2000). Therefore, investigating the effect of
educational games on EFL Jordanian context may support earlier claims concerning the value and the
effectiveness of using games to develop students' reading performance.

Statement of the Problem

Research findings revealed that Jordanian EFL readers struggle in obtaining comprehension while
reading (e.g. Al-Ansi, 1992; Al-Jamal, Hawamleh, and Al-Jamal, 2013; Alderson, 1984; Al-
Makhzoumi, 1986; Al- Qadoumi, 1995; Al-Sarairah, and Abul-Haija, 2007; Elashhab, 2008; Frahihat,
2003). As early as 1986, Al-Makhzoumi pointed out that most of Jordanian students have serious
difficulties in reading, such as being slow in reading along with having inadequate reading practices
which, in turn, hinder their comprehension. Similarly and recently as 2015, Alshra’ah and Smadi
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Abstract

The current study aimed to investigate the effect of using a play-based instructional program on improving
students' ability in the three levels of reading comprehension (namely, literal, inferential and critical) among
fifth-grade male students at UNRWA schools in Amman, Jordan. The participants of the study were (60)
students who were selected randomly. They were divided into two groups of (30s), one as an experimental group
and the other as a control group. A pre- post test was utilized to collect the data. Furthermore, the independent
samples T-test and MANOVA test were used to analyze the research data. The results of the current study
showed that there were statistically significant differences in the students' mean scores on the reading
comprehension at (the literal and inferential levels) post-test attributed to the use of play-based instructional
program. Meanwhile, there were no statistically significant differences in the students' mean scores on the
reading comprehension at (the critical level) post-test attributed to the use of play-based instructional program.
Utilizing play-based activities to enhance students' literal and inferential levels in general and the critical level in
specific, was recommended.

Keywords: Educational games, Play-based learning, Reading comprehension, UNRWA EFL students.

Introduction

Reading is an essential gateway through which one can achieve success in academic and social
domains. Without reading well, opportunities for career success and personal fulfillment will be hard
to be obtained. By reading, the aspect of world's knowledge is acquired. In EFL educational contexts,
reading is a cornerstone for language literacy; as it is a fundamental source for expanding EFL
students' language input, which, in turn, improves their writing, listening and speaking skills.

Reading is a demanding skill that involves complex and multi-dimensional processes of
interaction between three main factors; namely, the student, the text and the context in which the
language is being used (Hedgcock and Ferris, 2009). Such interaction is demonstrated in many ways.
Firstly, it is an integral part of life, where a lot of words, sentences and texts, such as magazines,
stories, jokes, diaries, letters, newspapers, forms, labels, signs, recipes, directions, bills and academic
writings, are encountered daily. Secondly, reading skill cannot be learnt apart from the other three
skills (writing, listening and speaking skills); let's say, when any reading lesson is introduced, students
are expected to listen to the material in the recording as well as to the instructions and explanations of
the teacher. Then, they are expected to respond to the teacher's questions orally. Afterwards, students
are expected to write the answers of the reading comprehension questions. In a way or another, an
integrated approach of the four language skills overlaps to develop students' linguistic ability. Thirdly,
reading is an interactive process, as the role of reader is active and far away from being passive. More
specifically, when the reader reads, meaning is constructed in light of the reader's previous knowledge
about the topic mentioned in the text (Brown, 2000).

Reading helps readers communicate by extracting meaning in order to comprehend and
eventually to interact. Now, how can reading be communicative? Here, educational games can help in
teaching reading communicatively as illustrated by the communicative approach. That is to say, the
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