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Ottoman Institutions in Jerusalem As They Appear in Ottoman
Archive Documents in the Eighteenth and Nineteenth Centuries

Waleed Al-Areeth
History Department, Yarmouk University, Irbid, Jordan.

Abstract

This study sheds light on the important role Ottoman documents provide to the study of religious,
cultural and social institutions in and around Jerusalem in the 18" and 19™ centuries. It also highlights
the role of the Ottoman Empire in preserving these documents, either the ones inherited from the
successive Islamic state that preceded it or the ones created during the Ottoman's reign which lasted
for four centuries.

These documents varied between "Waqf" documents and "Al-Sadarah" documents exhibited in
Yildiz Palace, import and export documents, health and finance records, legal records, the
"Salanamat", documents on land property, holly sites, churches, educational institutions, elementary
schools, informal schools and kindergartens, as well as social institutions, such as hospitals,
orphanages and baths to mention a few.

These documents detected the efforts done by the state in developing necessary laws and
providing financial expenses that helped in protecting and preserving these documents. The study plan
came in three main axes:

First: Religious institutions.
Second: Scientific institutions.
Third: Social institutions.

At the end of the study, a set of results are found and a list of assistance from the Turkish, Arab and
foreign studies is also included in order to clarify many issues during the study.

Keywords: Ottoman institutions; Jerusalem; Ottoman archive documents.
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The Official Mandatory Sources of Commercial Disputes

in the Saudi Legal System

Jamal Talal Al-Nuaimi
Department of Law, Al Al-Bayt University, al Mafraq, Jordan

Adnan Saleh Al-Omar
Department of Law, Yarmouk University, Irbid , Jordan

Abstract

Official sources mean the means by which the legal rule comes into being and acquires mandatory
status. The sources of the official commercial legal rule vary from state to state. Commercial laws
usually include the identification of official sources that the judge must follow when considering
disputes. The Commercial Court system, which corresponds to trade laws in comparative countries, is
devoid of identifying the sources of commercial legal rule. In the Kingdom of Saudi Arabia, however,
through reference to the general texts and some other law texts contained in commercial regulations
supplementing the Commercial Court system, it is possible to identify the sources of the commercial
legal rule that the judge must refer to in accordance with the principle of gradation in legislation, as
sources of the legal norm.

Keywords: Official sources, Commercial legal rule, trade regulations, The principle of gradation in
legislation.
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The Effect of Using Command and Reciprocal Teaching Strategies on
Acquiring Football Absorption Skill in Physical Education Students

Ahmad abdlhadi al-batainah
Faculty of Physical Education, Yarmouk University, Irbid, Jordan.

Abstract

The purpose of this study is to identify the effect of using command and reciprocal teaching
Strategies on Acquiring football absorption skill in physical education students and to detemine the
most effective style. The sample of the study consisted of (40) students from the Faculty of Physical
Education at Yarmouk University in the academic 2018/2019, The sample was divided into two
groups: (20) students for the control group using command style in teaching and (20) students for the
experimental group using reciprocal style in teaching. The results show that there is a possitive effect
for both styles on acquiring football absorption Skill. with a clear preference for the reciprocal style.
The researcher recommended using the reciprocal style to teach acquiring absorption football Skill
and conducting similar studies to determine the effect of using other teaching styles on f

ootball skills.
Keywords: Command style, Reciprocal style, Acquire Football Absorption Skill.
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The Degree of Applying Management by Objectives Method in Schools
of the Education Directorate in Wastiyyah and Taybeh in Irbid
Governorate for the Secondary Stage from the Point of View of Male and
Female Teachers

Wael Saleem Hayajneh

Arab Cadre Academy for Educational Development and Modernization, Amman, Jordan.

Abstract

This study aimed at identifying the degree of applying the approach of Management by Objectives
in the secondary schools of the Education Directorate of Wastiyyah and Taybeh in Irbid governorate
from the point of view male and female teachers. In order to achieve the objectives of the study« the
researcher developed a questionnaire which consisted of (34) items and was distributed into four
domains (identifying the objectives¢ the practical plan¢ continuous review and evaluation). After the
verification of its reliability and validity« it was applied on a sample of (68) male and female teachers.

The results of the study showed that the degree of applying the approach of Management by
Objectives was moderate with a mean of (3.45)¢ where the evaluation domain came in the first level
with a mean of (3.57)¢ identifying of the objectives domain came in the second level¢ with a mean of
(3.39)¢ the practical plan domain came in the third level« with a mean of (3.26) and continuous review
domain came in the fourth level with a mean of (3.23). Besides¢ the results of the study showed that
there were no significant differences at the significance level (a = 0.05) among the estimations of the
study sample individuals on applying the approach of Management by Objectives according to the
study variables.

The study presented several recommendations; one of them is the necessity of the participation of
teachers in identifying objectives¢ preparing plans and evaluation¢ in order to achieve high levels of
applying the approach of Management by Objectives in the schools of the Education Directorate in
Wastiyyah and Taybeh in Irbid Governorate.

Keywords: Degree of applying management by objectives methodc Wastiyyah and Taybeh«
Secondary stage.
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Coverage of News Channel Websites of Khashoggi's Killing Issue:
A Comparative Analytical Study of Arab and Oriented Foreign News Sites

Hatem S. Alawneh
Faculty of Media Yarmouk Univeriy Irbid Jordan.

Areen O. Al-Zou’bi
PHD Researcher in Political Media KSA

Abstract

The issue of killing Saudi journalist Jamal Khashoggi was the focus of Arab and international public
opinions due to considerations related to the regional and international context following ideological and
political upheavals after the Gulf crisis in 2017. This study seeks to know the nature of coverage of Arab and
oriented foreign channel websites of Khashoggi's killing issue the most important topics and the size of

coverage which was given to that issue by these sites. The study also aimed to identify the most important types
of framing which emerged during the coverage period The study was one of the descriptive studies that relied

on the survey methodology through content analysis using (4) news sites; two Arab sites and two foreign sites
were selected using a purposive sample. Regarding to the time frame of study the researchers resorted to
comprehensive inventory method from the first day of the incident (2/10/2018) until the current study date
(2/12/2018).The following are the main findings of the study:

1- The topic of (statements about the issue) emerged as the most important topic of coverage by the studied Arab
and oriented foreign websites related to the killing of Khashoggi's by (11.6%) followed by (the American
position) with (11.4%).

2- The Arab and oriented foreign websites depended on a number of sources while covering the Khashoggi's
killing issue the most important of which was (sources of the site) which ranked first with (58.1%)
followed by the international news agencies by (21.9%).

3- The report dominated the list of press types used in the Arab and oriented foreign websites coverage of
Khashoggi's killing ranking first by (44.3%) followed by news with (33.4%).

4- Hyperlinks have emerged as a major means of interaction during the Arab and oriented foreign websites
coverage of Khashoggi's killing topics.

5- The responsibility frame ranked first in the studied Arab and oriented foreign websites coverage of
Khashoggi's killing by (48.1%) followed by the conflict frame (41.9%).

Keywords: Media coverage Arab websites Oriented foreign websites Khashoggi's killing issue.
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The Role of the Islamic Bloc Leadership in Promoting the Value System
among Its Members at Al-Aqsa University

Issa Al-Muhtaseb and Mohammad Sadeq
Department of Psychological Guidance, Al-Agsa University, Gaza, Palestine.

Abstract

This study aimed to determine to what extent the Islamic Bloc leadership is doing its job in
promoting the value system among its members at Al-Agsa University, as well as to reveal whether
there are gender differences among the sample of the study concerning the role of the leadership in
promoting the value system. It also aimed at revealing whether there are differences among the sample
regarding the Islamic Bloc leadership's role in promoting the value system among its members based
on the variables of education level and organizational rank. The study sample consisted of (380) male
and female students from the Islamic Bloc members. The researchers designed and used a scale for the
value system. The study found that the level of the Islamic Bloc leadership practice of its job in
promoting the value system among its members at Al-Agsa University was high with a rate of
(78.4%). It also found that there were no statistically significant differences related to the Islamic Bloc
leadership’s role in promoting the value system among its members based on the following variables:
gender, education level and organizational rank.

Keywords: Islamic block leadership, Value system, Al-Agsa University.
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The Singular (kaf) in Arabic:
Traditional and Modern Perspectives

Ziad Abu Sammour
Department of Arabic Language, Taibah University, Medina, Saudi Arabia.

Abstract

Arab grammarians contend that the singular (kaf) can be an article or a noun depending on its
function and meaning. They point out that this (kaf) can also be used as an ‘addressing’ particle.
Their views regarding this (kaf) vary significantly as some of them consider it as a particle, while
others consider it as a noun. This led both parties to engage in other controversial issues. This study
aims at examining the status of (kaf) in the work of certain Arab grammarians as well as certain
schools of Arabic grammar. The study also discusses the status of (kaf) in modern Arabic linguistics,
comparing it to the traditional views. The study consists of an introduction, two data analysis sections
and a conclusion. The first section examines (kaf) as a preposition, explaining its meanings and its
attachments, with the genitive noun, to other words. It examines alsoArab grammarians’ divergent
views on this particle and why some of them consider it as a noun, while others consider it as a
particle. The second section examines the non-preposition (kaf), both as a noun and as a particle,
discussing grammarians’ views regarding each.

Keywords: Singular (kaf), Arabic grammar, Traditional and modern perspectives, Nouns, Particles.
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The Legal Justifications Preventing the Liability of the Bank for Banking
Account Disclosure (A Study under Jordanian Law)

Jaber Shatnawi
Faculty of Law, Yarmouk University, Jordan.

Rami Abdulsalam
Faculty of Law, AL Housain Bin Talal university, Jordan.

Abstract

This study examined the legal justifications for disclosing bank accounts, showing that the
obligation of banking institutions as to the principle of banking secrecy is not absolute. Therefore, the
Jordanian legislator decided a number of excuses that allow banks to disclose bank accounts without
any civil or criminal liability, in accordance with two considerations: first, the interest of the parties to
the transaction: customers, banks and third partiesn; and second, the supreme interest of the society,
where the legislator considered that the supervision of the integrity of the banking system and the
granting of credits, in addition to combating crime reprsent justifications for banks and financial
institutions to disclose banking secrets of their clients.

This study showed that the Jordanian legislator has ensured that the legal justifications provided
for in the relevant laws are balanced, so that the principle of bank secrecy is not exhausted. but we
noticed that the legislator ignored the case of arbitration disputes as one of the justifications of
disclosing bank secretes. Furthermore, the legislator ignored the benefit of whom legacy has been
issued as one of the justifications. So, we recommend to include these two cases in the legal
justifications.

Keywords: Legal justifications, Banking secrecy, disclosure, Banks, Clients, Banking accounts.
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12(2016-2006) :(1)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
2,950,664 2,803,477 5,712,341 2,663,368 5,166,813 6,067,084 5,677,803 3,968,179 2,559,565 1,958,574 1,699,764

24,806,631 24,543,546 26,035,126 19,982,285

5,185,612 4,741,907 4,229,752

3,853,240

20,467,442 20,003,461 18,486,840 16,944,452 16,327,404 12,762,747 13,532,382
5,051,830 3,364,224 4,014,451 2,817,003 2,404,733 1,870,449 1,741,310

4,547 2,871 5,152 2,200 8,770 2,125

32,942,907 32,088,930 35,977,219 26,498,893

30,676,085 29,439,316 28,181,965 23,734,759 21,293,902 16,600,540 16,975,581

19(2016-2006)

:(2)

2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006 )
525% -50.92% 114.48% -48.45% -14.84% 6.86% 43.08% 55.03% 30.69% 15.23% -
1.07% -5.73% 30.29% -2.37% 232% 820% 9.10%  3.78% 27.93% -5.69% -
9.36% 12.11% 9.77% -23.73% 50.16% -1620% 42.51% 17.14% 28.56% 7.42% -
- - - - - 58.38% -44.27% 134.18% -74.91% 312.71% -
2.66% -10.81% 35.77% -13.62% 4.20%  4.46% 18.74% 11.46% 2827% -221% -
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(19(2016-2006) ‘3)

2015 2014 2013 2012 2011 2010 2009 2008 2007

2016 2006

8.96% 8.74% 15.88% 10.05% 16.84% 20.61% 20.15% 16.72% 12.02% 11.80% 10.01%
75.30% 76.49% 72.73% 75.41% 66.72% 67.95% 65.60% 71.39% 76.68% 76.88% 79.72%

15.74% 14.78% 11.76% 14.54% 16.47% 11.43% 14.24% 11.87% 11.29% 11.27% 10.26%
- - - 0.02% 0.01% 0.02% 0.01% 0.05% 0.01%

100% 100% 100% 100% 100% 100% 100% 100% 100% 100% 100%
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(1)
2012 (16,975,581) 2006
2011 (%4.20) (30,686,085)
(26,498,893) 2103
(%35.77) (35,977,219) 2014 (%13.62-)
(9,498,326) 2013

(1)
(13,532,382) 2006
(6,052841) (26,035,126) 2014
(%30.29) 2013
2016 9 (209) 2015 (225)
. 2015 (%1.07) (24,806,631)

(%80-65)

“)
(6) (5)
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192016 -2006) :(4)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
1,027,307 1,012,974 4,162,657 532,148 2,924,950 4,131,585 3,667,888 2,079,740 431,041 232,349 179,817
949,119 855,640 764,383 738,158 893,226 570,136 804,015 590,120 492,634 374,261 369,986
823,841 788,363 675,676 1,171,594 1,132,707 1,232,488 1,079,057 1,176,673 1,512,225 1,230,049 1,002,893
79,126 97,674 67,978 196,870 188,689 100,099 101,446 93,112 92,383 86,378 80,751
44,425 41,115 26,144 24,393 22,990 25,387 25,161 27,039 28,557 34,765 8,505
25,907 5,238 12,225 - - - - - - - 54,820
- - - - - - - - - - 2,271
939 2,473 3,278 205 4251 7,389 236 1,495 2,725 772 721
2,950,664 2,803,477 5,712,341 2,663,368 5,166,813 6,067,084 5,677,803 3,968,179 2,559,565 1,958,574 1,699,764
.(2016 -2006) :(5)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
1.41% -75.67% 682.24% -81.81% -29.21% 12.64% 76.36%  %55.03 85.51% 29.21% -
10.93% 11.94% 3.55% -17.36%  56.67% -29.09% 36.25% 19.79% 31.63% 1.16% -
4.50% 16.68% -42.33% 3.43% -8.10% 14.22% -8.30% -22.19%  22.94% 22.65% -
-18.99% 43.68% -65.47% 4.34% 88.50% -1.33% 8.95% 0.79% 6.95% 6.97% -
8.05% 57.26% 7.18% 6.10% -9.44% 0.90% -6.95% -5.32% -17.86%  308.76% -
394.60% -57.15% - - - - - - - - -
-62.03%  -24.56% 1499.02% -95.18% -42.47% 3030.93% -84.21% -45.14% 252.98% 7.07% -
5.25% -50.92% 114.48% -48.45% -14.84% 6.86% 43.08% 55.03% 30.69% 15.23% -
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.(2016 -2006) (6)

2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
34.82% 36.13% 72.87% 19.98% 56.61% 68.10% 64.60% 5241% 16.84% 11.86% 10.58%
32.17%  30.52% 13.38% 27.72% 17.29%  9.40%  14.16% 14.87% 1925% 19.11% 21.77%
27.92% 28.12% 11.83% 43.99% 21.92% 2031% 19.00% 29.65% 59.08%  62.80%  59.00%
2.68%  348%  1.19%  7.39% 3.65%  1.65%  1.79%  235%  3.61%  441%  4.75%
151%  147%  046% 0.92% 044%  042%  044%  0.68%  1.12%  1.78%  0.50%
0.88%  0.19%  021% - ] ] ] ] ] ; 3.23%

; ; ; - ; - - ; ; ; 0.13%
0.03%  0.09%  0.06% 001% 0.08%  0.12%  0.00%  0.04%  0.11%  0.04%  0.04%
100.00% 100.00% 100.00% 72.28% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%
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(4)
(6,067,084) 2011 (1,699,464) 2006
2011 4) .(%6.68)
(%12.64) (4,131,585)
2013 2011 (%68.10)
4) .(%48.45-) (2,663,368)
.(%81.81-) (532,148)
.(%19.98)
- )
2013 (2018 15
(%88.69-) 2012 (2,290) (292)
2103 (%114.48) (5,712,314) 2014
(http://www.alghad.com) 2014 (3,660,000)
(502,657)
2015 (15,228) 2014 (54,700)
(4)
(%20)
. 2016 (%32.17)
(%20)
(4) 2013 (%10)
(657,676) 2014 2013 (1,171,594)
(43.99%) .(%42.33-)
. 2016 (823,841) (%11.83) 2013
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(2017 22
.19(2016-2006) :(7)
2011 2010 2009 2008 2007 2006
5,365,881 2,865,162 2,763,716 2,664,447 2,572,055 2,485,677
100,099 101,446 93,112 92,383 86,378 80,751
2016 2015 2014 2013 2012
3,781,951 3,734,788 3,609,412 3,757,406 3,375,406
79,126 97,674 67,978 196,870 188,689
(7
(2009)
2016 (25,907)
(%94.60)
(%2)
(%80) -
.19 2015
) -
(2018 15 -

(8)
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292016 -2006) :(8)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
3,814,664 3,451,981 3,072,154 2,955,621 3,599,474 2362,584 3,238,537 2,360,901 1,967,104 1,512,916 1,481,780
1,194,915 1,288,462 1,155,232 867,838 1,421,124 990,248 764,058 446,304 422,018 279,307 254,198
162,580 105,840 - - - - - - - - -
13453 1464 2366 29,781 31,184 11,392 11,856 9,798 15,611 78,226 5,332
5,185,612 4,741,907 4,229,752 3,853,240 5,051,782 3,364,224 4,014,451 2,817,003 2,404,733 1,870,449 1,741,310
.(2016 -2006) :(9)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
10.51% 12.36% 3.94% -17.89% 52.35% -27.05% 37.17% 20.02% 30.02%  2.10% -
726% 11.53% 33.12% -38.93% 43.51% 29.60% 71.20% 5.75% 51.09%  9.88% -
53.61% - - - - - - - - - -
818.92% -38.12% -92.06% -4.50% 173.74% -3.91% 21.00% -37.24% -80.04% 1367.10% -
936% 12.11% 9.77% -23.73% 50.16% -1620% 42.51% 17.14% 28.56%  7.42% -
(2016 -2006) :(10)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
73.56% 72.80% 72.63% 76.70% 7125% 70.23% 80.67% 83.81% 81.80% 80.89%  85.10%
23.04% 27.17% 2731% 22.52% 28.13% 29.43% 19.03% 15.84% 17.55% 14.93%  14.60%
3.14%  2.23% - - - - - - - - -
026%  0.03%  0.06% 0.77%  0.62%  034%  030% 035%  0.65% 4.18%  031%
100.00% 102.23% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%
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2006
2012

2012
2011
(5,185,612) 2016

2016

(5,051,782)

(%52.35)

(162,580)

(8)

. 2011

()

(3,599,474)
(%71.25)
(%9.36)

(105,840) 2015

(
(13) (12)

)

. 2015

(11)

(1,741,310)
(%50.16)

(%3.14)
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.21 (2016-2006) :(11)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
1,841,449 3,028,572 5,306,576 4,160,849 4,282,562 5,080,974 5,785,361 2,323,052 2,644,565 1,765,942 1,195,507
27,822,862 22,012,514 24,945,166 21,541,780 20,832,568 21,936,335 13,337,727 20,794,601 9,924,836 11,433,021 10,390,063
4,728,131 4,665,238 4,419,733 4,439,595 4,788,517 3,416,945 3,882,537 2,865,733 2,378,516 1,797,032 1,760,811
179,224 103,139 111,963 51,155 54,357 69,017 63,539 80,421 67,206 68,387 86,497
- - - - 170,820 5,400 2,100 2,761 5,580 8,570 2,625
34,571,666 29,809,463 34,783,438 30,193,379 30,128,824 30,508,671 23,071,264 26,066,568 15,020,703 15,072,286 13,435,503
.(2016-2006) :(12)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
-39.20% -42.93% 27.54% -2.84% -15.71% -12.18% 149.04% -12.16% 49.75% 47.71% -
26.40% -11.76% 15.80% 3.40% -5.03% 64.47%  -35.86% 109.52% -13.19% 10.04% -
1.35% 5.55% -0.45% -7.29%  40.14% -11.99%  35.48%  20.48%  32.36% 2.06% -
73.77%  -7.88% 118.87% -5.89% -21.24% 8.62% -20.99%  19.66%  -1.73%  -20.94% -
- - - - 3063.33% 157.14% -23.94%  -50.52% -34.89% 226.48% -
15.98% -14.30% 15.20% 0.21% -1.25% 32.24% -11.49%% 73.54% -0.34% 12.18% -
.(2016-2006) (13)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
5.33% 10.16% 15.26% 13.78% 14.21% 16.65%  25.08% 8.91% 17.61% 11.72% 8.90%
80.48%  73.84%  T71.72%  71.35% 69.14% 71.90% 57.81% 79.77%  66.07%  75.85%  77.33%
13.68% 15.65% 12.71% 14.70% 15.89% 11.20% 16.83% 10.99% 15.83% 11.92% 13.11%
0.52% 0.35% 0.32% 0.17% 0.18% 0.23% 0.28% 0.31% 0.45% 0.45% 0.64%
- - - - 0.57% 0.02% 0.01% 0.01% 0.04% 0.06% 0.02%
100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%
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(14)
.2 :(14)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
62.41% 108.03% 92.90% 156.23% 82.89% 83.75% 101.89% 58.54% 103.32% 90.16% 70.33%
112.16% 89.69% 95.81% 107.80% 101.78% 109.66% 72.15% 122.72% 60.79% 89.58% 76.78%
91.18% 98.38% 104.49% 115.22% 94.79% 101.57% 96.71% 101.73% 98.91% 96.07% 101.12%
104.94% 92.90% 96.68% 113.94% 98.18% 103.63% 81.87% 109.82% 70.54% 90.79% 79.15%
22016 -2006) :(15)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
)
2,950,664 2,803,477 5,712,341 2,663,368 5,166,813 6,067,084 5,677,803 3,968,179 2,559,565 1,958,574 1,699,764
(1,841,449) (3,094,452) (5,306,576) (4,160,849) (4,282,562) (5,080,974) (5,785,361) (2,323,052) (2,644,565) (1,765,276) (1,195,507)
(179,224)  (103,139)  (111,963)  (51,155)  (54,357)  (69,017)  (63,539)  (80,421)  (67,206)  (68,387)  (86,497)
929,991 (394,114) 293,802  (1,548,636) 829,894 917,093 (171,097) 1,564,706  (152,206) 124,245 417,760 /
5,190,887 5,959,007 5,665,205 7,213,841 6,383,947 5,466,854 5,638,115 4,073,409 4225615 4,101,370 3,683,610
6,120,808 5,465,893 5,959,007 5,665,205 7,213,841 6,383,947 5,466,854 5,638,115 4,073,409 4225615 4,101,370
11.98% -8.28% 5.19% -21.47% 13.00% 16.78% -3.04% 38.41% -3.60% 3.03% -
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(11)
(13,435,503) 2006
(12)
(13)
(%80 -%75)
(14)
(1,169,764) (1,195,507) 2006
(%103.3) (%70.33)
(2,559,565) 2008
(2,644,565)
. 2008 (4,225,615)
(%156.23) 2013
(2,663,368)
(7,213,841) . (532,148)

. 2012

2009)
(2015 2013 2012 2011

.(16)

(17)
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252016 -2006) :(16)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
24,806,631 24,543,546 26,035,126 19,982,285 20,467,442 20,003,461 18,486,840 16,944,452 16,327,404 12,762,747 13,532,382
(27,822,862) (22,012,514) (24,945,166) (21,541,780) (20,832,568) (21,936,335) (13,337,727) (20,794,601) (9,924,836) (11,433,021) (10,390,063)
(3,106,231) 2,531,032 1,089,960 (1,559,495) (365,126) (1,932,874) 5,149,113 (3,850,149) 6,402,568 1,329,726 3,142,319 /

16,669,785 14,138,753 13,048,793 14,608,288 14,973,414 16,906,288 11,757,175 15,607,324 9,204,756 7,875,030 4,732,711

13,653,554 16,669,785 14,138,753 13,048,793 14,608,288 14,973,414 16,906,288 11,757,175 15,607,324 9,204,756 7,875,030

-18.09% 17.90% 8.35% -10.68% -2.44% -11.43% 43.80% -24.67% 69.56% 16.89% -

.2(2016- 2006) :(17)

2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006

3,389,453 3,390,420 3,164,101 3,041,973 3,619,471 2,364,509 3,250,636 2,393,637 1,886,155 1,401,205 1,421,653
-0.03% 7.15% 4.01%  -15.96% 53.07% -27.26% 35.80% 2691% 34.61% -1.44% -
71.69%  73.72%  71.59%  68.52%  75.59%  69.20%  83.72%  83.53%  79.30% 77.97% 80.74%
1,170,513 1,200,627 1,252,772 1,351,370 1,121,869 934,356 613,961 455,756 471,230 321,314 276,946
2.51%  4.16%  -7.30%  20.46%  20.07%  52.18%  34.71%  -3.28%  46.66%  16.02% -
2476%  26.10%  2834%  30.44%  23.43% 27.34% 15.81% 1590% 19.81% 17.88% 15.73%
162,580 105,840 - - - - - - - - -
53.61% - - - - - - - - - -
3.44% 2.30% - - - - - - - - -
5,585 8,311 2,860 46,252 47,177 118,080 17,940 16,340 21,131 74,513 62,212
-32.80% 190.59% -93.82%  -1.96%  -60.05% 558.19%  9.79%  -22.67% -71.64% 19.77% -
0.12% 0.18% 0.06% 1.04% 0.99% 3.46% 0.46% 0.57% 0.89% 4.15% 3.53%
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2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006

4,728,131 4,599,358 4,419,733 4,439,595 4,788,517 3,416,945 3,882,537 2,865,733 2,378,516 1,797,032 1,760,811

2.80% 4.06% -0.45%  -7.29%  40.14% -11.99% 35.48%  20.48%  32.36% 2.06% -
100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%

91.18%  98.38% 104.49% 115.22% 94.79% 101.57% 96.71% 101.73% 98.91%  96.07% 101.12%

.%9(2016-2006) :(18)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006 L
3,814,664 3,451,981 3,072,154 2,955,621 3,599,474 2,362,584 3,238,537 2,360,901 1,967,104 1,512,916 1,481,780
3,389,453 3,390,420 3,164,101 3,041,973 3,619,471 2,364,509 3,250,636 2,393,637 1,886,155 1,401,205 1,421,653
%88.85 %9822 %102.99 %102.92 %100.56 %100.08 %100.37 %101.39 %95.88  %92.62  %95.94
425211 61,561  (91,947) (86,352) (19,997) (1,925) (12,099) (32,736) 80,949 111,711 60,127
596,043 170,832 109,271 201,218 287,570 307,567 309,492 321,591 354,327 273,375 161,664
.?9(2016-2006) :(19)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006 L)

1,194,915 1,288,462 1,155,232 867,838 1,421,124 990,248 764,058 446,304 422,018 279,307 254,198
1,170,513 1,200,627 1,252,772 1,351,370 1,121,869 934,356 613,961 455,756 471,230 321,314 276,946
97.96%  93.18% 108.44%  155.72%  78.94% 94.36% 80.36% 102.12% 111.66% 115.04% 108.95%
24,402 87,835  (97,540) (483,532) 299,255 55,892 150,097 (9,452) (49,212) (42,007) (22,748)
432,784 34,366  (53,469) 44,071 527,603 228,348 172,456 22,358 31,810 81,022 123,432
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.?(2016 -2006) ( ) :(20)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
596,043 170,832 109,271 201,218 287,570 307,567 309,492 321,591 354,327 273,375 161,664
432,784 34,366 (53,469) 44,071 527,603 228,348 172,456 22,358 31,810 81,022 123,432
16,143 13,275 15,702 18,330 37,701 53,694 160,383 166,468 173,010 178,530 174,726
1,044,970 218,473 71,504 263,619 852,874 589,609 642,331 510,417 559,147 532,930 459,822
20.15% 4.61% 1.69% 6.84% 16.88% 17.53% 16.00% 18.12% 23.25% 28.49% 26.41%
.29(2016-2006) :(21)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006 Al
179,224 103,139 111,963 51,155 54,357 69,017 63,539 80,421 67,206 68,387 86,497 daa sanll 5 Ay )Y iy Juadll
73.77% -7.88% 118.87% -5.89% -21.24% 8.62% -20.99% 19.66% -1.73% -20.94% - ‘;5‘%\ Jalall
6.07% 368% 196% 192% 1.05% 114% 1.12% 2.03% 2.63% 3.49% 5.09% L;"“i)n Jalasll
.39 :(22)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006 dad)
5600 22,783 36,650 34,150 32,100 38200 - - - - _ (¥ Jdl) Lol I e i
75.42% -37.84% 7.32% 6.39% -15.97% - - - - - - Y1 Jalal
030% 074% 069% 0.82% 0.75% 0.75% - - - - - ‘;uU\d,-.\laﬂ\
.80 :(23)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006 L)
8,150 21,450 19,875 28,550 - - - - - - /
190,530 182,650 143,730 - - - - - - -
198,680 204,100 163,605 28550 - - - - - -
1,170,513 1,200,627 1,252,772 1,351,370 1,121,869 934,356 613,961 455,756 471,230 321,314 276,946
1,369,193 1,404,727 1,416,377 1,379,920 1,121,869 934,356 613,961 455,756 471,230 321,314 276,946
2.53%  -0.82%  2.64% 23.00% 20.07% 52.18% 34.71% -3.28% 46.66% 16.02% -
20.84% 1826% 14.56% 16.04% 1237% 11.00% 635% 8.78% 938% 9.02% 9.37%
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3
2006 (24)
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(%5.76) (305,763) 2014
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8 :(24)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
2,259 4,023 305,763 8,065 - - - - - - 960
-43.85% -98.68% 3691.23% - - - - - - -
0.12 % 0.13% 5.76 % 0.19 % - - - - - - 0.08 %
:(25)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007
1,416,619 2,249,034 2,759,408 2,499,100 1,455,445 1,933,430 1,671,375 1,532,620 1,493,864 1,125,030 707,688
-37.01% -18.50% 10.42% 71.71% -24.72% 15.68% 9.05% 2.59% 32.78% 58.97%
76.93 % 72.68 % 52.00 % 60.06 % 33.99 % 38.05 % 28.89 % 65.97 % 56.49 % 63.73%  59.20%
B3 :(26)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
39,850 66,877 35,215 78,509 65,871 184,244 206,360 193,100 189,620 192,619 104,983
-4041% 89.91% -55.15% 19.19% -64.25% -10.72%  6.87% 1.84% -1.56%  83.48% -
216% 2.16%  0.66 % 1.89 % 1.54 % 3.63 % 3.57% 8.31 % 717% 1091% 8.78 %
S :(27)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
41,235 457,309 1,813,340 1,183,370 2,232,423 2,370,199 3,337,400 70,983 154,596 72,148 52,802
- - 1,095 95,756 62,154 84,296 68,128 66,652 64,080 63,643 63,537
- - - 99,832 51,562 52,162 63,690 57,030 46,462 24,900 21,392
- - - 10,187 93,403 198,406 45,355 47,640 43,500 33,350 33,000
- - - - 30,355 - 141,560 77,800 186,360 75,230 -
190,530 182,650 143,730 - - - - - - - -
- - - - - - - - - - 2,126
231,765 639,959 1,958,165 1,389,145 2,469,897 2,705,063 3,656,133 320,105 494,998 269,271 172,857
-63.78% -67.32% 40.96% -43.76% -8.69% -26.01%  1042.17% -3533% 83.83% 55.78% -
12.59% 20.68%  36.90 % 33.39 % 57.67 % 53.24 % 63.20 % 13.78% 18.72% 1525% 14.45%
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69 :(28)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
135,844 90,026 191,027 123,073 249,705 210,683 241,615 271,092 461,619 178,356 108,519
50.89% -52.87% 5521% -50.71% 18.52% -12.80% -10.87% -41.27% 158.82% 64.35% -
738% 291% 3.60% 296% 583% 4.15% 4.18% 11.67% 17.46% 10.10% 9.08 %
.69(2016-2006) :(29)
2016 2015 2014 2013 2012 2011 2010 2009 2008 2007 2006 ( )
19,774,422 22.234,678 20,168,684 18,713,998 21,822,129 21,357,361 22,373,306 17,395,290 19,680,733 13,430,371 3,560,079
1,044,970 218,473 71,504 263,619 852,874 589,609 642,331 510,417 559,147 532,930 459,822
- (5,000) (580) (2,714) (5.614) (5,662) (4,810) (5,581) (7,945) (4,565) (4,765)

20,819,392 22,448,151 20,168,684 18,974,903 22,669,389

21,941,308 23,010,827 17,900,126 20,231,935 13,958,736 12,431,148
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Zakat Fund of Jordan: A Financial Evaluation

Ebaa M. Abo Daboos and Adnan Al Rababah

Department of Islamic Economics and Banking, Yarmouk University, Irbid, Jordan.

Abstract

The purpose of this study was to evaluate the financial activities of the Jordanian Zakat Fund
related to its revenues and expenses. The financial assessment states that it is difficult to determine the
direction of the revenues due to the impact of the application of voluntary performance in performing
the obligation of Zakat. The financial assessment of the expenses shows that the expenses have been
affected by the revenues and the delay in the issuance of Zakat proceeds in full contributes to the
financial savings to cover the deficit in payments. The study presented a number of recommendations,
the most important of which is: the necessity of applying compulsory performance of Zakat.
Keywords: Zakat, Zakat fund of Jordan, Financial evaluation, Revenues, Expenses.
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The Geostrategic Dimension in the Establishment of '"The Entity for
Red Sea and Gulf of Adan'" Countries

Khair Salem Diabat

Political Science department, Yarmouk University, Irbid, Jordan.

Abstract

This study examines one of the new regional initiatives proposed by Saudi Arabia at the end of
2018 to form a new regional "Entity for the Red Sea and Gulf of Adan" countries, with the aim of
achieving regional cooperation in the political, economic and security fields. The study aims to
explore the geostrategic status of the Red Sea and its relationship with the motives and interests of the
countries that are enthusiastic to establish this entity. The study sets out from the premise that there is
a correlation between the geostrategic and economic importance of the Red Sea region and the Saudi
efforts to build a regional bloc that it employs in its regional security strategy. To examine this
hypothesis, the study responds to a set of research questions. The study is based on the use of both the
systems approach the historical approach and the descriptive analytical approach to reach explanatory
results for this new regional phenomenon. Finally, the study concludes that the geostrategic and
economic importance of the Red Sea played a fundamental role in the formation of this entity, beside
that security considerations - particularly from Saudi Arabia's side - have outweighed political and
economic considerations in justifying the establishment of this entity, which represented a
fundamental shift in the assessment of sources of threat to the security of the Red Sea, which has
become Iranian in the last two decades after having been Israeli for long decades.

Keywords: "The Entity for Red Sea and Gulf of Adan", Foreign policy, Regional Coalition.
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Socio-economic Conditions in Palastinian Refugee Camps In Jordan: Irbid
Camp and Al-Huson (Azmi Al-Mufti) Camp (1948-1970)

Mai Thaishat
History Department, The University of Jordan, Amman, Jordan.

Abstract

This research aims at studying the socio-economic conditions Palestinian refugee camps in Jordan
which are characterized by small and crowded spaces. The study focuses on two Palestinian camps in
the north of Jordan: Irbid refugee Camp and Azmi Al- Mufti refugee camp. These two camps had to
cope with large numbers of refugees who had fleed the Arab-Israeli wars of 1948 and 1967.The
sudden flow of refugees after the wars of 1948 and 1967 has led to the creation of these two camps
without any planning and without taking into consideration the social, economic and humanitarian
needs of these huge numbers of refugees. As a result, the Palestinian refugees living in these two
camps are living in difficult and miserable humanitarian conditions, economically and socially.

- Social conditions: The life of refugees in the camps is characterized by social, economic and
cultural isolation caused by poverty, unemployment and the feelings of social minority, which has
negatively affected their social life and their relations with others from the neighboring surroundings.

- Economic conditions: The vast majority of the refugees in the two camps are workers and
professionals in construction, industry and services. A minority of them work in agriculture. The
percentage of extreme poverty among refugee populations registered in the camps has greatly
increased due to the deteriorating economic situation.

In addition, the social restrictions imposed on females have led to a high illiteracy rate. Hence, the
other aspect of the Palestinian refugee problem has been and will continue to be to improve their
living, economic and social conditions, especially in the camps.

Keywoords: Socio-economic conditionsm Palestinian refugeecamps in jordanm Irbid refugee campsm
al-Huson (Azmi Al-Mufti) refugee camps.
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Abstract

This study deals with discovering the alteration in land cover and land uses in Al-Ramtha district
north Jordan using Geographic Information Systems and Remote Sensing where only three categories
are tested as follows: urban lands agricultural lands and barren lands. This study aims at revealing the

extent of change among these categories through relying on Landsat Satellite images within that
particular area through the years 1985 1995 2002 and 2010 with conducting a classification for the

studied land categories. The extent of change in these ratings has been predicted until 2030 through
the use of time series (Markov) analysis. The results show that there is a remarkable change within the
space for uses of land and land cover in into the study area where agricultural lands increased in the

period (1985-2014) by 5.96% and urban lands increased by 9.68% while barren lands decreased by
15.64%. Moreover this study suggests using appropriate planning for land uses and land cover taking
into consideration the characteristics of the region. In addition it recommends taking care of

vegetation and reducing the expansion of urban land at the expense of agricultural land.
Keywords: Land cover Remote sensing Geographic Information Systems Markov model Land Use.
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Appendix (B)

A Students' Questionnaire on the TBI program

Item

Yes

No

1- I prefer to improve my English speaking skill with this TBI program.

2- 1 think this TBI program can be a useful teaching tool.

3- I think the speaking tasks of this TBI program helped me improve my speaking
skill.

4- I became more fluent and accurate speaker than before I used this TBI program.

5- 1 felt that English speaking skill becomes easier with doing speaking tasks.

6- The speaking tasks introduced in this TBI program brings learning closer to real
life.

7- The instructions given before, while and after task were clear and easy to
follow.

8- This TBI program makes me feel more confident.

9- This TBI program helps me interact with my teacher and friends more fluently
and smoothly.

10- The teacher of this TBI program encouraged me to speak and do many
preparatory rehearsals.

11- The teacher of this TBI program monitors, facilitates, models and never stops
encouraging me.

12- I think this TBI program motivated me to speak and improve my oral
proficiency and accuracy.

13- I would like to continue using more TBI programs to improve my speaking
skill.

14- The time of this program was enough for me- not too long , not too short.
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Appendices
Appendix (A)

Student: male o  female O
Educational Level :1%yearo 2" yearo 3" yearo 4™yearno
How often do you speak English? : rarely o  sometimes 0  usually O

Aspects of my English

speaking skill Components of the aspect never |sometimes |always

Vocabulary I can use some advanced words

I can use a variety of words

I can use some idioms, phrasal verbs

Grammar I can use short responses, not just yes- no answers

I can form simple sentences in the correct word order

I can use a variety of verb tenses where appropriate

I can use a variety of sentence structures

I can connect ideas with coordinate conjunctions

I can connect ideas using adverb clauses

I can connect ideas using relative pronouns

I can use transition words so others can follow ideas

content I can exchange personal information

I can give directions

I can talk about the future

I can give advice and make suggestions

I can describe people, houses, and pictures

I can make requests and ask for permission

Interactive I can start a conversation
communication

I can introduce new ideas into the conversation

I can keep a conversation going by asking questions

I can make sure the other speaker has understood me

I can listen and respond to the speaker appropriately

Fluency I can use pauses effectively

I say "um" and "ah"

I can speak loud enough; the other speaker can hear
me

I can speak at good rate of speed
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Std.
Deviation | Mean |N
9-This TBI program helps me interact with my teacher and friends more
308 .90 20
fluently and smoothly.
10-The teacher of this TBI program encouraged me to speak and do many
308 .90 20
preparatory rehearsals.
224 95 20 11-The teacher of this TBI program monitors, facilitates, models and never
) ) stops encouraging me.
12-1 think that this TBI program motivated me to speak and improve my
308 .90 20 .
oral proficiency and accuracy.
444 75 20 13-1 Would !1ke to continue using more TBI programs to improve my
speaking skill.
513 50 20 14-The time of this program was enough for me; not too long, not too
short.
1.881 11.80 |20 |all
20 [Valid N (listwise)

The most important figure in table 14 is the mean of all the items which is 11.80. This means that
11.8 of the 14 items (84.28%) of the questionnaire show that TBI as an approach in general and the
suggested TBI program in particular improve students' English language speaking skills with reference
to both fluency and accuracy.

5. Conclusions

Many students at Al al-Bayt University rarely use English for spoken communication (57.5% of the
sample). They are mainly in their sophomore year and are aware that they suffer a lot when they use English
orally. They fill in a need-analysis checklist about their speaking skill capabilities. Their attitudes toward the
present status of their English speaking skills show that they have a problem with the ability to use idioms and
phrasal verbs. They struggle with sentence structures and word order. They have a problem with connecting
ideas in their speech in a way that deprives others from following them. Although they can exchange some
personal information, they can neither start a conversation, nor keep it going on. They suffer from hesitation in
speech with lots of 'um' and 'ah' or even avoidance of speaking on some topics. This means they pay lots of effort
while speaking in English. They feel that they need to improve their speaking skills and strengthen their English
speaking skill capabilities.

The students who participated in the TBI program think that it can be useful for them to improve their
English speaking skills. Their attitudes towards TBI and the program they attended were very positive. The only
concern they have is that they need to be given more time to practice spoken tasks in English. They believe that
TBI helps them improve their English speaking skills, facilitates becoming more fluent and accurate, brings
learning closer to real life, makes them feel more confident and helps them interact with both their teachers and
colleagues very smoothly and easily.
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Table 5: The frequencies of the students' attitudes towards using a TBI program for learning English

speaking skills
1 0
% Count |% Count | items
100.0 |20 .0 0 1- I prefer to improve my English speaking skill with this TBI program.
100.0 |20 .0 0 2-1 think that this TBI program can be a useful teaching tool.

3-I think that the speaking tasks of this TBI program helped me improve my
speaking skill.
4-1 became a more fluent and accurate speaker than before I used this TBI

85.0 |17 15.0 |3

70.0 |14 30.0 |6

program.

80.0 16 20.0 |4 5-1 felt that English speaking skill becomes easier with doing speaking tasks.

90.0 13 100 |2 6-Th§ speaking tasks introduced in this TBI program bring learning closer to
real life.

85.0 17 150 |3 ;(;;ll"gsv instructions given before, while and after task were clear and easy to

80.0 16 20.0 |4 8-This TBI program makes me feel more confident.

9-This TBI program helps me interact with my teacher and friends more
90.0 |18 10.0 |2
fluently and smoothly.
10-The teacher of this TBI program encouraged me to speak and do many
preparatory rehearsals.
11-The teacher of this TBI program monitors, facilitates, models and never
stops encouraging me.
12-1 think that this TBI program motivated me to speak and improve my oral
proficiency and accuracy.
13-1 would like to continue using more TBI programs to improve my speaking
skill.
50.0 |10 50.0 |10 14-The time of this program was enough for me; not too long, not too short.

90.0 |18 10.0 |2

95.0 |19 50 |1

90.0 |18 10.0 |2

75.0 |15 25.0 |5

The most frequent items were the first two which were about students' preference to improve their English
speaking skills and about considering TBI as a useful instructional tool, representing 100% of the whole sample.
This means that all 20 students prefer to improve their English speaking skill with this TBI program. It also
means that all 20 students think that this TBI program can be a useful teaching tool. The least frequent item was
14. It was about the time of the TBI program; it represents 50% of the whole sample. This means that for 10
students the time of the TBI program was enough and for the other 10 students the time of the TBI program
could be too short or too long. Table 6 presents the means and standard deviations of the students" attitudes
towards using the TBI program for learning English speaking skills.

Table 6: The means and standard deviations of the students' attitudes towards using the TBI program
for learning English speaking skills

Std.
Deviation | Mean |N
.000 1.00 |20 |1- I prefer to improve my English speaking skill with this TBI program.
.000 1.00 |20 |2-I think that this TBI program can be a useful teaching tool.

3-I think that the speaking tasks of this TBI program helped me improve
366 .85 20 . )

my speaking skill.
470 70 20 4-1 became a more fluent and accurate speaker than before I used this TBI

program.

5-1 felt that English speaking skill becomes easier with doing speaking
410 .80 20 tasks

6-The speaking tasks introduced in this TBI program bring learning closer
308 .90 20 .

to real life.

7-The instructions given before, while and after task were clear and easy to
366 .85 20

follow.
410 .80 20 |8-This TBI program makes me feel more confident.
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Students claimed that they are more fluent (a mean of 2.02 out of 3) than they are accurate (a
mean of 1.70 out of 3 for vocabulary and a mean of 1.83 out of 3 for grammar). However, these means
show that students suffer in their English speaking skills of both accuracy and fluency. The
frequencies of students' responses to their English speaking skills' present status are presented in Table
4.

Table 4: The frequencies of students' responses to their English speaking skills' present status

Items Never Sometimes Always
Count % Count % Count %

1- I can use some advanced words. 24 60.0 14 350 2 5.0
2-1 can use a variety of words. 7 17.5 28 70.0 5 12.5
3-1 can use some idioms, phrasal verbs. 16 40.0 20 50.0 4 10.0
4- 1 can use short responses, not just yes- no answers . 5 12.5 25 62.5 10 25.0
5- I can form simple sentences in the correct word order. 4 10.0 20 50.0 16 40.0
6- I can use a variety of verb tenses where appropriate. 9 225 20 50.0 11 27.5
7-1 can use a variety of sentence structures. 14 35.0 20 50.0 6 15.0
8- 1 can connect ideas with coordinate conjunctions. 17 42,5 16 40.0 7 17.5
9- 1 can connect ideas using adverb clauses. 22 55.0 17 425 1 2.5
10-I can connect ideas using relative pronouns. 16 40.0 17 425 7 17.5
11- T can use transition words so others can follow ideas. 25 625 14 350 1 2.5
12- T can exchange personal information. 2 50 30 75.0 8 20.0
13- 1 can give directions. 5 125 28 70.0 7 17.5
14- 1 can talk about the future. 8 20.0 22 550 10 25.0
15-1 can give advice and make suggestions. 17 425 17 425 6 15.0
16- I can describe people, houses, and pictures. 2 50 31 715 7 17.5
17- 1 can make requests and ask for permission. 12 30.0 16 40.0 12 30.0
18- I can start a conversation. 26 65.0 11 275 3 7.5
19- 1 can introduce new ideas into the conversation. 26 65.0 12 30,0 2 5.0
20- I can keep a conversation going by asking questions. 26 65.0 12 30,0 2 5.0
21- 1 can make sure the other speaker has understood me. 17 42,5 15 375 8 20.0
22-1 can listen and respond to the speaker appropriately. 16 40.0 20 500 4 10.0
23--1 can use pauses effectively. 12 30,0 24 60.0 4 10.0
24-1say "um" and "ah". 1 25 9 22.5 30 75.0
25-1 can speak loud enough; the other speaker can hear me. 9 225 19 475 12 30.0
26-1 can speak at good rate of speed. 22 55.0 17 425 1 2.5

The most frequent 'never' takes 65 % with items18,19 and 20. These three items are related to the
interactive communication aspect. The least frequent mever' takes 2.5% with item 24. This item is
related to fluency; it has to do with being hesitant or not. The most frequent 'sometimes' takes 77.5%
with item 16. This item is related to the content aspect which is about describing something. The least
frequent 'sometimes' takes 22.5% with item 24. This item is related to fluency; it has to do with being
hesitant or not, The most frequent 'always' takes 75% with item 24. This item is related to fluency; it
has to do with being hesitant or not, The least frequent 'always' takes 2.5 % with items 9,11, and 26.
The first two items 9 and 11 are related to grammar; item 26 is related to fluency.

Second, the researcher adapted a questionnaire from Bataineh and Bani Hani (2011), in order to
answer the third question of the study: What are the attitudes of the students who were instructed using
the suggested TBI program towards this method of instruction? For this purpose, the 20 students of the
experimental group were asked to fill in the adapted questionnaire. Table 5 presents the frequencies of
the students' responses to the 14 items of the questionnaire.
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Table2: The frequencies of the students' gender, academic year and the use of their English speaking
skills

Gender frequency percent
Male 13 32.5
Female 27 67.5
Total 40 100.0
Academic Year frequency percent
Ist 2 5.0
2 28 70.0
31 6 15.0
4" 4 10.0
Total 40 100.0
Use (How often?) frequency percent
Rarely 23 57.5
Sometimes 17 42.5
Always 0 0.0
Total 40 100.0

Table 3: The means and standard deviations of the students' responses on their English speaking skills'
present status

items N Mean Std. Deviation
1 - I can use some advanced words. 40 1.45 .597
2- I can use a variety of words. 40 1.95 552
3-1 can use some idioms and phrasal verbs. 40 1.70 .648
4- 1 can use short responses, not just yes- no answers. 40 2.12 .607
5-1 can form simple sentences in the correct word order. 40 2.30 .648
6- I can use a variety of verb tenses where appropriate. 40 2.05 714
7-1 can use a variety of sentence structures. 40 1.80 .687
8- 1 can connect ideas with coordinate conjunctions. 40 1.75 742
9- 1 can connect ideas using adverb clauses. 40 1.48 554
10-I can connect ideas using relative pronouns. 40 1.78 733
11- I can use transition words so others can follow ideas. 40 1.40 .545
12- I can exchange personal information. 40 2.15 483
13- 1 can give directions. 40 2.05 552
14- 1 can talk about the future . 40 2.05 677
15- 1 can give advice and make suggestions. 40 1.73 716
16- I can describe people, houses, and pictures. 40 2.13 463
17- 1T can make requests and ask for permission. 40 2.00 784
18- I can start a conversation. 40 1.43 .636
19- I can introduce new ideas into the conversation. 40 1.40 591
20- I can keep a conversation going by asking questions. 40 1.40 591
21- I can make sure that the other speaker has understood me. 40 1.78 .768
22- 1 can listen and respond to the speaker appropriately. 40 1.70 .648
23--1 can use pauses effectively. 40 1.80 .608
24- 1 say "um" and "ah". 40 2.72 .506
25-I can speak loud enough so that the other speaker can hear me. 40 2.08 730
26-1 can speak at good rate of speed. 40 1.47 554
Vocabulary (items 1-3) 40 1.70 445
Grammar (items 4-11) 40 1.83 441
Content (items 12-17) 40 2.02 445
Interactive communication (items 18-22) 40 1.54 531
Fluency (23-26) 40 2.02 332
Total 40 1.83 369

Valid N (listwise) 40
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3.2 Instruments of the Study
3.2.1 A Speaking Skill Checklist

This instrument was designed to identify speaking skill status for students under study. It is
student-oriented, based on needs analysis and focused on five main aspects: vocabulary, grammar,
content, interactive communication and fluency. This checklist was made by the researchers neither
adopted nor adapted. It was distributed among the students of both the control and experimental
groups. There were 26 items in the checklist to let students inform about their speaking skills (See
Appendix A).

3.2.2 A Students' Questionnaire on the TBI Program

This instrument was designed to survey the experimental group students under study. It is
student-oriented, adapted from a research paper by Bataineh and Bani Hani (2011). There were 14
items in the questionnaire to investigate students' attitudes toward the TBI program (See Appendix B).
The main objectives of this TBI program are to improve students' speaking skills with reference to
accuracy and fluency. First, there are two levels of the targeted speaking accuracy skills which are
addressed in this study; vocabulary and grammar. Vocabulary varies from using idioms and advanced
words, using simple words to even failing to use a suitable word. Grammar includes using correct
word order and pronunciation. There is only one level of the speaking fluency skill which is how
effortless and natural the flow of speech is.

The instructional program was administrated to the target participants over a two-month period
distributed on 12 sessions (2 sessions per week), where each session lasted 30 minutes. One revision
week followed the sixth session (week four) and another revision week followed the twelfth session
(week eight).

3.3 Validity and Reliability of the Instruments

To judge the content validity and linguistic suitability of the instruments, they were given to a jury
consisting of nine TEFL and linguistics university professors, to look into their contents and provide
their feedback. The jury was asked to read the test and check the ambiguity, time and relevance of the
test. Their comments and suggestions, such as deleting ambiguous questions replacing them with clear
questions, and checking all questions for clarity and simplicity, were taken into consideration in
designing the instruments. To establish reliability, the researchers carried out an intra-rater revision of
the checklist and the questionnaire items three times a month before distributing them among students.

4. Findings and Discussion

First, the researchers designed a speaking checklist in order to facilitate answering the third
question of the study that surveys the attitudes of the students who were instructed using the suggested
TBI program towards this method of instruction. The checklist serves as a need analysis of students'
interests and their present status of English speaking skills from their own point of view. Table 2
presents the frequencies of the need-analysis group’s 40 students taking into account their gender,
academic year and the frequency of their use of the English speaking skills.

The majority of students were females, representing 67.5% of the whole sample. Most of the
students (70% of the whole sample) were in their second academic year. The majority of the students
(57.5% of the whole sample) claimed that they rarely speak in English. None of the students (0% of
the whole sample) always speak in English. The checklist consisted of 26 items showing students'
speaking abilities within five aspects of vocabulary, grammar, content, interactive communication and
fluency. Table 3 presents the means and standard deviations of the students' responses on their
speaking skills' present status. The vocabulary aspect takes items 1,2 and 3. The grammar aspect takes
items 4,5,6,7,8,9,10 and 11. The content aspect takes items 12,13,14,15,16 and 17. The interactive
communication aspect takes items18,19,20,21 and 22. The fluency aspect takes items 23,24,25 and 26.
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purposes and to exchange information. Students agreed that voice tool-based speaking tasks can be
educational, personally meaningful, enjoyable and reinforcing for their oral skills. The study
concluded that voice tool-based speaking tasks offered anxiety-free nature both at collaborative and
individual levels.

Fukuta (2017) explored longitudinal changes of Japanese EFL learners' psychological attributes
of unwillingness to speak English in a task-based classroom. the participants of the study were 33
unversity students. They engaged in a task-based communicative lesson once a week for two
semesters. One of the results of the study showed that overall task-based communicative lessons were
effective in reducing unwillingness-related psychological attributes. A second result showed that
learners became aware of the gap between their perceived and actual skills, which reduced their
confidence. A third result showed that learner's personality, introversion and lack of sociability
affected unwillingness-related attributes. The study concluded that positive effects of task-based
lessons reduced Japanese EFL learners' unwillingness to speak English.

Pham and Nguyen (2018) examined teachers' attitudes about Task-based Language Teaching
(TBLT) and its implementations in EFL classrooms. A questionnaire and interviews were used to
investigate the attitudes of 68 university teachers in the Mekong Delta, Vietnam. The findings of the
study revealed positive attitudes and understanding of teachers towards task-based language teaching.
The study concluded that teachers believe that their roles in TBLT were a selector and a sequencer of
tasks, a preparer of tasks, a pre-task consciousness raiser, a guide and a feedback counselor.

To sum up, some studies investigated learners' attitudes about different communicative teaching
methods related to their speaking skills and found that learners had positive attitudes towards them;
Mahfouz and Thmeideh (2009), IThmeideh, Al-Omari and Al-Dababneh, (2010) and Fukuta (2017).
More studies found that EFL learners had very positive attitudes towards using TBI in speaking
classes; Douglas and Kim (2014), Mihye (2014), Wilches (2014) and Safitri, Nurkamto and Nurkamto
(2016). Also, teachers’ attitudes about TBI in speaking classes and their roles were very positive;
Pham and Nguyen (2018).

3. Method
3.1 Participants of the Study

The participants of the study were 60 students randomly selected from four English 101 course
classes of the researchers’ teaching schedule at the Language Center of Al al-Bayt University, Jordan.
That was in the first semester of the academic year 2018/2019. The 60-student sample was from two
intact classes of the researchers’ four classes. The sample was equally and randomly assigned and
divided into a need-analysis group of 40 students and an experimental group of other 20 students. This
sample was convenient for the researchers on that semester. The participants were informed about
their participation in this study and signed a consent form for that purpose. Table (1) shows the
distribution of the sample of the study according to the two independent groups: the need-analysis
group and the experimental group.

Table 1: Distribution of the participants of the study according to their groups

Group Students given IDs Number
Need- analysis 1-40 40
Experimental 41-60 20

Total 60
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TBI approach towards speaking instruction needs to be evaluated from different aspects and by a
variety of tools. Teachers' and learners' appraisal sheets and attitudes may cover an important
evaluation aspect. Some research studies referred to positive attitudes towards TBI. Since EFL
learners participate in decision-making on what to learn in a language and how to learn it, their
attitudes need to be appreciated based on a learner-centered instructional perspective.

Mahfouz and IThmeideh (2009) investigated Jordanian university students' attitudes towards using
video and text chat with native speakers to improve their English proficiency. The participants of the
study were 320 students enrolled in two Jordanian universities. The results of the study revealed that
students' attitudes towards using video and text chat with native speakers of English were the highest
concerning their speaking skill. The results also indicated that students' gender, the faculty they join,
the chat messenger mode they use and their seniority of study at the university were all reasons for the
significant differences among students' attitudes.

2.2 Empirical Studies

Torky (2006) aimed at identifying the speaking skills necessary for first-year secondary school
students, designing a task-based program in light of the cognitive approach, constructing a proposed
program to develop first-year secondary school students' speaking skills and measuring the
effectiveness of the proposed program. The sample of the study consisted of 76 female students ( 38
students as a control group and 38 students as an experimental group) from a Cairo governmental
school. The findings of the study showed that the proposed task-based program had the proof to be
effective in developing first-year secondary students' overall speaking performance.

Murad (2009) investigated the effect of a task-based language teaching program on developing
the speaking skills of Palestinian secondary students and their attitudes towards English. The
participants were 91 eleventh grade students (37 boys and 54 girls) from Bueina-Nujidat and Tamra
high schools. The findings of the study showed that the proposed task-based language teaching
program enhanced significantly the speaking skill of the experimental group students.

Putri (2018) tried to find out whether (TBI) Task-based Instruction can enhance students'
speaking skill. The method used in this study was classroom action research. There were two cycles;
each one was conducted in three meetings. The participants of the study were 29 students. The results
of the research showed that TBI can enhance students' speaking skill. The results of the study also
showed that TBI provided a positive classroom environment.

Mihye (2014) investigated Korean university English learners' task preferences. The comparison
in such EFL setting was between three different speaking tasks. The participants of the study were 88
survey respondents and 50 interviewed students. A pre-post questionnaire was used before and after
the semester in which the study took place. The results of the study showed that discussion task was
the most preferred task type compared to the other two types of information-exchange task and
summary task. The learners reported that information-exchange task was the most difficult and had the
lowest topic preference. Moderate levels of positive correlations were shown between topic preference
and speaking performance. The findings of the study suggested that TBLT should be widely utilized in
university-level EFL classrooms.

Wilches (2014) investigated learners' attitudes toward the benefits of voice tool-based tasks on
their spoken performance. The study also sought to determine what aspects of task design affected
students' attitudes. Beginner learners aged from 18-36 years with little or no experience in using
technological tools for speaking practice were selected for participating in the study. Classroom
observation and two surveys were used to collect data. The findings of the study showed that tasks
using voice tools were beneficial for students' oral performance. This was due to that such tools raise
self-awareness and self-correction of speech patterns and provide extra practice of different language
features: pronunciation, fluency, intonation and accuracy. The aspects of task design that affected
students' attitudes were the opportunity to work on self-awareness, to interact for comprehension
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1.4 Significance of the Study

Up to the researchers’ knowledge, this study is the first to utilize a public Jordanian university
students to survey their attitudes on their speaking sub-skills of accuracy and fluency. The study may
contribute to modifying some teaching methods relevant to speaking. Identifying students’ needs and
interests could be fostering learners' overall speaking proficiency. This study could encourage teachers
to help learners plan for speaking improvement, monitor their performance and present their ideas and
views in the form of personal attitudes.

1.5 Limitations of the Study

As it is difficult for an empirical study to cover a very large population, this study will be
restricted to the students of the Language Center at Al al-Bayt University, Jordan. The results and
findings of this study may be limited only within this population of students. A limited duration for
implementing the proposed program may be another restriction. The period of the study is limited to
eight weeks in the first semester of the academic year 2018/2019.

2. Review of Related Literature
2.1 Theoretical Framework

Nunan (2004) defined task-based language teaching and clarified the concept of a task. Focus
was on experiential learning and the role of the learner. In the second chapter, a framework for task-
based instruction was proposed. Seven principles for task-based language teaching were suggested. In
the third chapter, tasks components and types were presented. In the fourth chapter, an empirical
evidence was drawn in favor of task-based language teaching. In the fifth chapter, focused and
unfocused tasks were discussed. The importance of conscious-raising tasks was highlighted. In the last
three chapters, grading, sequencing and integrating tasks were explained. Teachers' roles and the
criteria for assessing task-based language teaching and self-assessment were all theoretically
discussed.

Sanchez (2004) attempted to describe (TBA) Task-based Approach critically. Positive aspects of
this approach were presented along with the inadequacy of some of its assumptions. It was argued that
tasks could help in motivating students and in focusing the attention of teachers and learners on
meaning and communicative language use. However; the debate on TBA reached the conclusion that
it shouldn't be considered the method that language teachers and learners had been waiting for.

While talking about important tasks of English education in Asia, Nunan (2005:6) suggested the
following six attractive features of TBI:
1- TBI is a replacement to or a supportive infusion of more student-centered learning.

2- TBI utilizes more authentic experience and materials as well as principles of constructivism
compared to top down teaching.

3- TBI creates more of a sense of personal and active accomplishment, including developing a greater
sense of language ownership.

4- TBI increases students participation when task-based teaching is well planned and implemented to
be sensitive to learners' learning styles.

5- TBI makes specific lesson goals more evident through movement towards success of task
completion.

6- TBI is an important, ongoing assessment and "wash-back" to both teacher and learner.

Bao and Du (2015) focused on the effects of Task-based Language Teaching (TBLT) on beginner
learners of a foreign language. The participants of this study were 18 students. Having analyzed the
data qualitatively, the researchers reached the conclusion that TBLT benefits learners in terms of
increasing participation, creating more opportunities for speaking, ecasing learner's anxiety and
enhancing enjoyment. This study provides an evidence that TBLT is not a one-size-fits-all method.
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India) introduced what has been referred to as task-based teaching. In this teaching methodology,
language is not predetermined. Task completion is essential; it is the learners' responsibility under
teacher's monitoring to complete that task. This is done to support their confidence in using the
language. Such methodology takes individualized instruction as a priority. What could be encouraging
for the learners is not whether that they 'failed' or 'passed'; rather where were they before instruction
and where are they now after instruction? Any slight improvement would be a great success.

Research on students' attitudes towards TBI has shown that task-based communicative lessons
have been effective in reducing their unwillingness to speak in English (Fukuta, 2017). It is through
TBI that students became aware of their oral skill levels. Such awareness may support their self-
confidence. Students can easily accomplish their oral tasks if they are given the chance to complete
them on their own. This could be evaluated under the teacher's supervision later on. Jordanian senior
students believe that they have high positive attitudes towards communicative skills or tasks
(Ihmeideh, Al-Omari and Al-Dababneh, 2010). Students' attitudes towards TBI could be part of
students' appraisal and course-evaluation. This could be a step towards enabling students to be
teachers' partners in the process of teaching and learning. It could be very helpful to survey students'
present status (before) being taught and then let them reflect on their own experience (after) being
taught.

Discussion tasks, information-exchange tasks and description tasks were reported 'beneficial' for
some students in doing their speaking tasks (Mihye, 2014). Other students reflect that using oral tasks
help them communicate effectively in English. According to some students using oral communicative
tasks in learning English can raise self-awareness and self-correction of their speech. Consequently; as
TBI needs more practice time, it would provide students with enough time to practice using the
language. Pronunciation, fluency, intonation and accuracy would be improved due to that students
believe that TBI is meaningful, enjoyable and reinforcing for their oral skills.

A main concern for both teachers and learners has to do with the issue of fluency and accuracy.
Speakers may gain more confidence with little or even no corrections; thus, fluency can be developed
even if speakers' language remains inaccurate. Consequently, a balance between fluency and accuracy
has to be maintained. Fluency and accuracy are two speaking sub-skills that need more investigation.
The researchers propose using a program based on the use of tasks as the unit of planning and
instruction to improve the English speaking sub-skills of the target group of learners. Based on TBI
methodology, the proposed program puts tasks at the center of focus. A set of communicative tasks in
light of the instructional goals are oriented towards achieving both accuracy and fluency

1.1 Statement of the Problem

Poor speaking performance makes up the problem of this study. Some previous research results
share this problem; Murad (2009), Al-Jamal and Al-Jamal (2014) and Al-Hamlan and
Baniabdelrahman (2015). The current study attempts to survey EFL students’ attitudes on their
speaking performance with reference to accuracy and fluency. Here, TBI is evaluated by the students
themselves to overcome speaking problems by training them to become more confident while
speaking in English.

1.2 Purpose of the Study

First, this study is carried out to check EFL students' attitudes about the status of their present
speaking skills. Second, it puts students' attitudes towards TBI under investigation.
1.3 Questions of the Study
This study addresses the following two questions:
(a)- How do EFL students perceive their present speaking skill status?

(b)- What are the attitudes of the students who were instructed using the suggested TBI program
towards this method of instruction?
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Abstract

This study examines the interests and needs of Al al-Bayt University students on their English speaking
skills. To identify the English speaking needs and interests for 40 students under study, an English speaking
checklist was utilized. A sample of 20 students (set as an experimental group) was taught for six weeks using a
suggested Task-based Instructional (TBI) speaking program. To survey the students' attitudes after attending the
suggested TBI program, a questionnaire was distributed among them. The findings of the study reveal that the
majority of students are aware iof their need to improve their English speaking skills. In addition, the findings
show that the students have positive attitudes towards the suggested TBI program in improving their English oral
performance.

Keywords: Need-analysis, Speaking skills, Task-based instruction, Students’ attitudes, Needs and Interests.

1.Intrduction

Teaching English as a Foreign Language (TEFL) focuses on four main language skills: reading,
listening, writing and speaking. Speaking in a TEFL context helps learners communicate with each
other to achieve certain goals. They express their attitudes, plans, wishes and views. Furthermore, they
may exchange their expressions with native speakers of the target language. In this sense,
communicating in the target language may be a sign of language proficiency. Hadley (2001) referred
to this as helping students become proficient language users beyond the limits of the classroom.

If proficiency-oriented instruction guides teachers in their planning and organizing of oral tasks
for learners, there will be a focus on the second and third hypotheses or principles presented in Hadley
(2001). Hypothesis two would inspire teachers to allow learners to practice lots of functions or tasks
while interacting with others in the target language. Hypothesis three urges teachers to develop
learners' accuracy along with encouraging them to produce language with constructive and positive
feedback. This would facilitate practicing language more easily and smoothly. It must be the teachers'
responsibility for giving such opportunities to learners.

Improving the learners' speaking skills of the foreign language urges them to communicate in an
extra language other than their first language. In a classroom setting, interpersonal and presentational
communications are main areas that need a lot of care and interest. These forms of communication
may help learners become confident in speaking that foreign language as they need to interact with
others orally. Two aspects of communication need to be developed and improved for learners:

(a)- their abilities to respond and keep a conversation going on (interpersonal communication).
(b)- their confidence and abilities to face audience and talk in front of others (presentational
communication).

Task-based Instruction (TBI) approach emerged as a development process to the Present,
Practice, Produce (PPP) approach. It was back in 1987 when Prabhu's five-year project (Bangalore,
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